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ABSTRACT 
 
Medina Aulia Hapsari. 2019. The Correlation Study between Students’ Self-Confidence 
and Learning Style towards Their Speaking Ability at The Second Semester of English 
Language Education in IAIN Surakarta in The Academic Year 2018/2019. Thesis. English 
Language Education, Cultures and Languages Faculty. IAIN Surakarta. 
Advisor : Dr. H. Sujito, M.Pd. 
Key Words : Self-Confidence, Learning Style, Speaking Ability 
 
 The objectives of the research are to determine the correlation between (1) 
students’ self-confidence and speaking ability; (2) students’ learning style and speaking 
ability; (3) students’ self-confidence and students’ learning style and speaking ability at the 
Second Semester of English Language Education in IAIN Surakarta in the Academic Year 
2018/2019. This research is correlation study which focuses on three variables. It was 
carried out at IAIN Surakarta. The population of this research was all the second semester 
students of English Language Education in Academic Year 2018/ 2019. The sample was 
2C which consisted of 27 students. The sampling technique used is sample cluster random 
sampling. The instruments in collecting the data were documentation and questionnaire. 
The documentation was used to obtain the data of students’ speaking ability scores. While, 
the questionnaire was used to obtain the data of students’ self-confidence and learning style. 
In analyzing the data, the researcher used Pearson Product Moment Formula to know the 
coefficient correlation between (1) students’ self-confidence and speaking ability; (2) 
students’ learning style and speaking ability. Then the researcher used Multiple Linier 
Regression to know the coefficient correlation between students’ self-confidence and 
learning style with speaking ability. 
 The result of the research showed that (1) There is positive and significant 
correlation between students’ self-confidence (X1) and speaking ability (Y) because the 
coefficient of correlation (ro) is higher than rt (0.545 > 0.380). The contribution of students’ 
self-confidence to speaking ability is 29.7%. (2) There is positive and significant 
correlation between students’ learning style (X2) and speaking ability (Y) because the 
coefficient of correlation (ro) is higher than rt (0.524 > 0.380). The contribution of students’ 
learning style to speaking ability is 27.4%. (3)  There is positive and significant correlation 
between students’ self-confidence (X1) and students’ learning style (X2) with speaking 
ability (Y) because the coefficient of correlation (ro) is higher than rt (0.670 > 0.380). The 
contribution of students’ self-confidence and students’ learning style with speaking ability 
is 44.8%. So, alternative hypothesis is accepted and null hypothesis is rejected. Therefore, 
the conclusion of this research is there is positive and significant correlation between 
students’ self-confidence (X1) and students’ learning style (X2) with speaking ability (Y). 
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CHAPTER I 
INTRODUCTION 
 
A. Background of Study 
English is one of the languages that are used around the world. 
People use it to communicate with other people from many countries. There 
are many objectives of the policy, one of them is allowing the students to 
increase knowledge through English.  
 Reading, listening, speaking and writing are the basic skills of 
English. If the learners want to master in English, those are the skills that 
the learners have to study. Listening skill and reading skill are usually called 
receptive skill, while writing skill and speaking skill are usually called 
productive skill, in which the language users need language production in 
spoken and written forms (Harmer, 1998: 44).  
Speaking has a significant role in communication, because spoken 
is a basic form of communication. According to Nunan (1991) states that 
the productive spoken skill is speaking and it consists of making verbal 
words that are systematic to convey the meaning. Speaking is the way to 
show and to deliver their feeling and ideas through the language. The 
speaking skill is very necessary. To be able to communicate well with 
others, people should speak properly and effectively. This is required 
because without speaking properly, it will happen misunderstanding and 
problems in speaking. Brown (2001: 268) from a communicative point of 
view, accuracy and fluency are two aspects categorized as main categories. 
Accuracy implicates the properly use of vocabulary, pronunciation and 
grammar, while fluency implicates the skill when speaking in a public 
spontaneously.  
For learners of English as a foreign language usually find some 
problems in pronunciation and grammar features. It makes the learners 
which is not the native speakers do not believe in themselves and afraid of 
making mistakes especially in grammatical and pronouncing. Other reason 
is because of lack motivation to practice the second language in daily 
conversation. They are also too shy and afraid to take a part in conversation. 
In this case, learners’ self-confidence has to be built.  
Goleman (in Mieke 2006: 45) states self-confidence is the credibility 
in oneself and abilities. It can refer to how people feel about themselves and 
their skills. Every person has different self-confidence-level. Experience 
and life condition usually take place on someone’s self-confidence 
development. It is related to psychological experience of every person. 
Having low confidence, may get the result of shyness, difficulties in 
communication, social anxiety, and lack of clearness. Students with a high 
self-confidence is also have a higher motivation and intention compared 
with the students in a low self-confidence. High confidence students may be 
more active in speaking class and more enthusiastic on approving the 
material. It will encourage teaching and learning process. 
For many students, speaking is difficult skill to improve because in 
speaking the students have to be brave to speak in front of the public, they 
have to memorize the vocabularies, sometimes the students hard to think 
about the accuracy of grammar so that their anxiety in speaking English is 
bigger. 
To make students easy in the speaking subject, teachers have to 
employ appropriate strategies. The appropriate strategies in teaching 
speaking can be decided based on understanding students’ learning style. In 
fact, there are many teachers who do not pay attention to learning styles of 
their students. Moreover, many students also do not pay attention to their 
own learning style whereas knowing it can help them to learn speaking 
easily. According to Chiya in Jowkar (2003), “teachers should consider 
students’ learning styles and enhance students’ learning strategies for their 
successful learning. When teachers are aware of the importance of learning 
styles and learning strategies, they can provide a good map to their 
students.” 
According to Wang (2007: 409) "learning style as an individual's 
preferred or habitual way of processing the knowledge and transforming the 
knowledge into personal knowledge". It is an educational condition under 
which a student is most likely to learn. Thus, learning style is not really 
concerned with what the learners learn, but rather how they prefer to learn 
the materials. Furthermore, each person has his or her own best way to learn, 
governing how they prefer to receive and process he knowledge. Some 
learners may rely on visual image or presentation, others prefer listening to 
the music while learning; still others may respond better to hands-on 
activities. 
Learning styles are found to affect the students' learning behaviors. 
Students who have different learning style preferences would behave 
differently in the way they perceive, interact with, and respond to the 
learning environment. Since the learners differ in their preferences to the 
certain learning styles, it will be important for an educator to know the 
variations of students on the features of their learning styles because the 
information about students' learning style preference can help the teachers 
or lecturers become aware to the students' differences bring to the classroom 
Wang (2007: 410). 
The researcher takes the sample from IAIN Surakarta. It is located 
on Jl. Pandawa, Pucangan, Kartasura, Sukoharjo, Jawa Tengah. Based on 
the observation and interview with some students, speaking may be the most 
‘horrible’ for students. Unlike listening, reading and writing, speaking 
requires the students to perform their ability of speaking skill in almost all 
meeting in front of the class. It will need a high self-confidence of the 
students in the class. In taking the score, the lecturer will not call the 
students’ name to perform, it is up to the students who wants to perform first 
or later. Those who have a high self-confidence will take the chance is given 
by the lecturer to show their performance in front of the class. But some 
students do not have enough confidence to perform in front of the class and 
they tend to be silent without trying to show their skill. Actually, the lecturer 
takes the score not only from their correctness of their performance 
involving pronunciation, grammar and vocabulary but also from their 
confidence and their performance when they speak in front of class. 
Although each lecturer has their own way on taking the students score, but 
generally the lecturer will give higher score for those who is active in 
speaking class.  
Learning style refers to individuals’ fastest and best way to learn. 
Every student absolutely has different way in learning. They have their own 
way in receiving information from the outside. Some students learn best by 
seeing, some students learn best by hearing and listening, and others learn 
best by touching and moving.   Learning style is one of the main factors that 
help determine how and how well the students learn a second language or 
foreign language which can influence their comprehension both in reading, 
writing, listening and speaking. It means that learning styles have 
relationship through English skills comprehension. Some researches on 
learning styles and language learning performance show that there is a 
relationship between learning styles of the students and the success of the 
students in language learning. Language learning includes English language 
skills comprehension such reading, writing, speaking, and listening.   
In this case, exactly the students have different learning style in 
Speaking, so they have different self-confidence level too. The researcher 
wants to know the learning style and self-confidence of the students of 
English Language Education in learning process especially in their speaking 
ability. Based on the explanation above, the researcher chooses the topic of 
this thesis is “The Correlation Study between Students’ Self-Confidence 
and Learning Style towards Their Speaking Ability at The Second 
Semester of English Language Education in IAIN Surakarta in The 
Academic Year 2018/2019” 
B. Identification of The Problem 
Based on the background study above, the researcher achieved some 
problems in speaking and classified them into several groups based on some 
factors, such as: 
1. The students seemed lack of self-confidence and felt shy when the 
lecturer asked them to speak English in front of the class. 
2. The students have different learning style and it gives the influence to 
their self-confidence especially in speaking. 
3. The students lack of vocabularies. 
4. The students were poor of pronunciation. 
5. The students must decide their learning style that is suitable with their 
condition. 
C. Limitation of The Problem 
In this research the researcher limits the problem is the correlation 
between self-confidence and learning style towards their speaking skill at 
The Second Semester of English Language Education at State Islamic 
Institute of Surakarta in academic year 2018/2019. Here, the researcher 
discussed about what kinds of learning style that they used. Also, their self-
confidence that faced by them in their speaking skill, because it is very 
important in community communication and it needs high confidence of the 
students to perform in front of the public.  
 
D. Problem Statement 
The problem can be formulated as follow: 
1. Is there any significant correlation between students’ self-confidence 
towards their speaking ability at The Second Semester of English 
Language Education in IAIN Surakarta in academic year 2018/2019? 
2. Is there any significant correlation between students’ learning style 
towards their speaking ability at The Second Semester of English 
Language Education in IAIN Surakarta in academic year 2018/2019? 
3. Is there any significant correlation between students’ self-confidence 
and learning style towards their speaking ability at The Second Semester 
of English Language Education in IAIN Surakarta in academic year 
2018/2019? 
E. The Objective of the study 
Based on the problem statement above, the objective of the study as follow: 
1. To know the correlation between self-confidence towards their speaking 
ability at The Second Semester of English Language Education in IAIN 
Surakarta in academic year 2018/2019. 
2. To know the correlation between learning style towards speaking ability 
at The Second Semester of English Language Education in IAIN 
Surakarta in academic year 2018/2019. 
3. To know correlation between self-confidence and learning style towards 
their speaking ability at The Second Semester of English Language 
Education in IAIN Surakarta in academic year 2018/2019. 
F. Research Benefits 
The researcher really hopes that this research has some benefits.  The 
benefits can be distinguished into two benefits: 
1. Theoretical Benefit 
The researcher hopes that the result of this research will give the 
contribution to English Education particularly studies in self-
confidence, learning and teaching process in speaking skill by knowing 
the learning style and self-confidence level in The University. 
2. Practical Benefits  
a. For the Lecturer, this study can provide the self-confidence and 
learning style in teaching speaking. By considering the result of this 
study, the lecturer can motivate and build the students’ confidence 
by knowing their learning style in speaking skill. 
b. For English learner, the result of this study can motivate the students 
especially in speaking. With their learning style and self confidence 
in speaking skill, the researcher hopes students will get enjoyable 
situation and more active to be competed with their friends. 
c. For the Institute, this research can be reference for further study 
especially in self-confidence and learning style in speaking skill.  
G. Definition of Key Terms 
1. Speaking 
Speaking is the productive spoken skill is speaking and it consists of 
making verbal words that are systematic to convey the meaning. 
Speaking is the way to show and to deliver their feeling and ideas 
through the language. (Nunan, 1991) 
2. Self-Confidence 
According to Goleman in Mieke (2006: 45) Self-confidence is the 
credibility in oneself and abilities.  It can refer to how people feel about 
themselves and their skills. Every person has different self-confidence-
level. 
3. Learning 
Learning is an active process, not spectator activity (Marks, 1958: 
19). A search in contemporary dictionaries reveals that learning is 
acquiring or getting of knowledge of a subject or a skill by study, 
experience, or instruction. 
4. Learning Style 
Wang (2007: 409) defines “learning style as an individual’s 
preferred or habitual ways of processing the knowledge and 
transforming the knowledge into personal knowledge”. 
 
 
 
 
 
 
CHAPTER II 
THEORITICAL REVIEW 
A. Theoritical Description 
1. Review on Learning 
a. Definition of Learning 
Learning is a part of the larger and much more significant process of 
adjustment to environmental demands. (Mouly, 1968: 297). Language 
learning is not just cumulative, but also it is an integrative process. 
(Pentcheva, 2003: 31).  
Learning can be interpreted as an activity involving two elements, 
they are body and soul when doing it, gestures must be seen in line with 
the mental process in order to be able to get and see changes. Changes 
that are obtained are certainly not only changes from physic but also 
changes from soul, it will be influenced on physic or physical changes. 
Changes as a result of the learning process is a change that affects a 
person’s behavior. (Djamarah, 2002: 13) . 
Learning can be defined as an experiential process resulting in a 
relatively permanent change in behavior that cannot be explained by 
temporary states, maturation, or innate response tendencies. This 
definition of learning has three important components according to 
Klein, (2002: 2). 
1. First, learning reflects a change in the potential for behavior, it does 
not automatically lead to a change in behavior. For example, 
although you know the location of the cafe, you will not be 
motivated to go there until you hungry. Also, we are sometimes 
unable to indicate a particular behavior even though we have learned 
it and are sufficiently motivated to indicate it. 
2. Second, the behavior changes that learning causes are not always 
permanent. As a result of experiences, previously learned behavior 
may no longer be indicated.  
3. Third, changes in behavior can be due to process other learning. Our 
behavior can change as a result of a motivational change rather than 
because of learning. 
Learning is an active process, not spectator activity (Marks, 1958: 
19). A search in the dictionaries show that learning is acquiring or 
getting of knowledge of a subject or a skill by study, experience or 
instruction. Learning is relatively permanent change in a behavioral 
tendency and is a result of reinforced practice (Kimble and Germezy, 
1963: 13 as stated in Brown, 1994: 7). 
Learning is defined as a modification or strengthen of behavior 
through experience. Based on the definitions, learning is process that 
means continuing an active act, not only a result or purpose; learning 
can be achieved by experience not memorizing. The result of learning is 
not defined as a comprehension of exercise, but it can be seen from the 
change of behavior. 
However another term of learning defined that learning is a process 
of alteration behavior through an interaction with the environment. It 
can be seen that the purpose of learning has seem principle to change 
the behavior through different kind of effort. This definition brings to 
the conclusion that learning is effected by the environment. William 
Burton argued that a good learning situation consist of a rich and variety 
series of learning experiences unified around a vigorous purpose carried 
on in an interaction with a reach, varied, and provocative environment. 
He also explained that experience means living through actual situation 
of reacting vigorous and varied aspect of the situation for clear purposes 
to the learner. Experience includes whatever one does or undergoes 
which result in changes of behaviors, values, meanings, attitudes and 
skills. 
Thus, learning is continuing process to change the behavior of 
learners in aspect of values, meanings, attitudes, and skills influenced 
by the environment. Here are some understandings of learning 
according to Brown (2001: 7). 
a. Learning is acquisition or “getting”. 
b. Learning is retention formal or informal skill. 
c. Retention implies storage system, memory, and cognitive 
organization. 
d. Learning involve actives conscious focus and act upon events 
outside or inside the organism. 
e. Learning is relatively permanent but subject to forget. 
f. Learning is involving some form of practice and reinforced practice. 
g. Learning is a change in behavior. 
Pritchard (2009: 6-9) said that these are the theories about learning. 
They are as follow:  
a. Behaviorism Theory 
Behaviorism is a theory about learning that focused on 
observable behaviors and discounting any mental activity. Learning 
is defined simply as the acquisition of new behavior. Behaviorists 
call this method of learning ‘conditioning’. The two different types 
of conditioning are described and demonstrated as viable 
explanation of the way in which animals and humans can be ‘taught’ 
to do definite things. 
Related to behaviorism theory, giving a reward is one of an 
important aspect in the learning application. Pritchard (2009: 10) 
considers for the use of rewards. The use of rewards needs to have a 
value for the students, come unexpectedly to make motivation high, 
used to strengthen or add fun to an activity. In other side, 
punishments also are a part of establishing behavior. Punishments, 
such as loss of privileges, or the withholding of rewards can be 
effective as well, although it is widely recognized that a positive 
approach is preferable to an approach to behavior management 
predicated solely on punishments (Pritchard. 2009: 15). 
b. Cognitive Theory 
There are two kinds of cognitive theory of learning. 
Cognitive theory involves cognitive science and cognitive 
psychology. Cognitive science theory dealing with how people 
learn, remember and interact, often with a strong emphasis on 
modern technologies.  
Cognitive psychology is the scientific study of mental 
processes such as learning, perceiving, remembering, using 
language, reasoning and solving problems. 
c. Constructive Theory  
Constructivists view learning as the result of mental 
construction. Learning takes place when new information is built 
into an added onto an individual’s current structure of knowledge, 
understanding and skills. We learn best when we actively construct 
our own understanding. The reference in the preceding paragraph to 
knowledge, understanding and skill refers to what is commonly 
considered to be a description of the types of learning that we 
become involved with. These tree areas for learning are joined by a 
fourth and are; knowledge, concepts, skills, attitudes. 
Based on definition above, the researcher make a conclusion 
that the explanation about learning is transforming knowledge, 
experience, behaviorism, value, meaning, attitude and aptitude with 
the influence of environment and based on our effort to get 
experience or a change someone by experience. 
b. Language Learning  
Every person has his or her own language to communicate, they 
are verbal and nonverbal language. According to Brown (2007: 27) 
defined that the definition of language yields the following 
composite definition: 
1. Language is systematic. 
2. Language is a set of arbitrary symbols. 
3. Those symbols are primarily vocal, but may also be visual. 
4. The symbols have conventionalized meanings to which they 
refer. 
5. Language is used for communication. 
6. Language operates in a speech community or culture. 
7. Language is essentially human, although possibly not limited to 
humans. 
8. Language is acquired by all people in much the same way; 
language and language learning both have universal characteristic. 
Language learning is a product of formal learning; it comprises 
a conscious process which According to Stevick (in Fauziati: 2009) 
learning, particularly language learning, is an emotional experience, 
and the feelings that the learning process evokes will have a crucial 
bearing on the success or failure of the learning. Language learning 
is a conscious process of internalizing linguistic system and rules, 
which results either from overt teaching or a self-study of linguistic 
rules. The important article of faith is that the learner's emotional 
attitude towards the teacher, the fellow learner and the target 
language results in conscious knowledge about the language. culture. 
This is the single most important variable in language learning.  
Based on the definition above, the researcher decides the 
conclusion that the process to get the system of linguistic and the 
regulation as a symbol for communicate to the other people in daily. 
Language learning will make us easier to interact with people 
outside. 
c. Learning Models  
Gagne (1986: 37) categorize students’ learning patterns into 8 
types, which is prerequisite for the other is a higher hierarchy. These 
eight types of learning are as follows: 
1. Signal Learning 
 Signal learning can be defined as the process of mastering 
the basic patterns of behavior that are involuntary (accidental and 
based on the goal). A necessary condition to learn this type of bag 
is ongoing given stimulus (signal) simultaneously-stimulating 
certain stimulants repeatedly.  
2. Stimulus-Responses Learning 
If the above types can be categorized into types, the types of 
learning Classical Condition is included into the instrumental 
condition or learned by trial and error (Throndike).  A necessary 
condition to be able to learn this is the type of ongoing 
reinforcement factor (reinforcement, affirmation).  
3. Chaining  
Chaining is learning to make a series of motor movements, 
and eventually formed a series of movement in a certain order. 
 
4. Verbal Association 
Learning to connect a word with an object in the form of 
objects, people and events, stringing a number of words in the 
proper order. Conditions must be created, in this learning process 
is internally within the students must have possessed a number of 
units of SR pattern, both psychomotor/verbal. 
5. Discrimination Learning 
Learning to use the various series of widespread experience. 
The main conditions to be ongoing the types of learning is the 
students already has a wealth of experience. 
6. Concept Learning 
Learning concept is one way of learning with understanding, 
and often known as the “concept formation”. Required in this 
concept study are already skilled in child discrimination learning. 
7. Rule Learning 
Learning is by using a series of past events or concepts to 
arrive at a principle which may apply to some things or events on 
the basis of a rule presumption.  
8. Problem Solving 
  Learning to solve problems based on some principle or 
symptoms or pat events with several possibilities. The pattern of these 
level students learns to formulate or solve problems using a variety of 
rules that has been mastered. 
  Weinstein et al (2008: 23-24) suggest a model of learning 
with three components, referred to as ‘skill’, ‘will’, and ‘self-
regulation’. 
1) Skill includes: 
a. Using learning strategies 
b. Finding the main idea/information 
c. Reading and listening comprehension 
d. Listening and note-taking 
e. Preparing for and taking tests 
f. Using reasoning and problem-solving skill 
2) Will includes: 
a. Setting, analyzing and using goals 
b. Motivation for achievements  
c. Affect towards learning  
d. Beliefs about learning 
e. Volition 
f. Creating and maintaining a positive mind-set towards learning 
3) Self-regulation includes: 
a. Time management 
b. Concentration 
c. Comprehension monitoring 
d. Systematic approach to learning and accomplishing academic 
tasks coping with academic stress. Managing motivation for learning 
and achievement. 
  Based on the definition above, the research takes the 
conclusion that learning model is ways, variety, of rule to getting the 
knowledge and experience depend on their mastered ways to get it. 
Everyone has the different models to get knowledge and experience. 
d. Learning Process  
1. Motivation 
    Motivation is a desire to achieve a desire to achieve goal, 
combined with the energy to work towards that goal. This step 
happened when the learner or students’ willing raise to learn 
something. 
2. Concentration 
    It is deeper than the previous step. In the first step, perhaps 
the students are motivated to learn because of the teacher’s 
appearance. After being motivated, the students are motivated to 
study and they will try to concentrate it. 
3. Processing 
    The students will restrain the information in their short-term 
memory. Then they start to understand the information. Every 
student has different ability to understanding the material. 
 
 
4. Saving  
    The students start to save the information which has been 
processed before. The information will be saved in long-term 
memory. The teacher has been able to see the material acquisition 
and understanding of the students. 
5. Digging  
    The process rises the learner has a problem and it has to be 
solved. They will think and look for the problem solving. In learning 
process, the students will get assignment from their teacher. In doing 
their work, they dig the information, the material that has been given 
by the teacher. 
6. Achievement 
    The information or material which has been excavated will 
be used to show the students’ achievement. The achievement can be 
shown by observing the students’ attitude in following the learning 
process. Like answering the question, doing the exercise, and 
finishing the assignment. 
7. Feedback 
    The students will be satisfied when they can do everything 
well. Getting the best score and praising from the teacher can build 
the motivation. Not only for students but also for the teacher will get 
this impact. Th teacher must evaluate themselves in teaching the 
students to motivate them for getting the good achievement. 
Witting (2006: 113) states that there are three steps of 
learning process: 
1. Information (material accepting), 
2. Transformation (material changing), 
3. Evaluation (material evaluation). 
  Based on the definition above, the researcher makes the 
conclusion that learning process is a process as a motivation, 
concentration, processing, saving, digging, achievement, feedback 
with the steps of information, transformation, and evaluation when the 
people getting knowledge or experience. 
2. Review on Learning style  
a. Definition of Learning Style  
Wang (2007: 409) defines "learning style as an individual's 
preferred or habitual way of processing the knowledge and 
transforming the knowledge into personal knowledge". Sujito et al. 
(2019: 2) also stated that learning style is a relatively fixed habit of 
acting within a person in receiving, thinking, solving problems or 
remembering information. It is an educational condition under which a 
student is most likely to learn. Thus, learning style is not really 
concerned with what the learners learn, but rather how they prefer to 
learn the materials. Furthermore, each person has his or her own best 
way to learn, governing how they prefer to receive and process he 
knowledge. Some learners may rely on visual image or presentation, 
others prefer listening to the music while learning; still others may 
respond better to hands-on activities. 
Learning styles are found to affect the students' learning 
behaviors. Students who have different learning style preferences 
would behave differently in the way they perceive, interact with, and 
respond to the learning environment. Since the learners differ in their 
preferences to the certain learning styles, it will be important for an 
educator to know the variations of students on the features of their 
learning styles because the information about students' learning style 
preference can help the teachers or lecturers become aware to the 
students' differences bring to the classroom Wang (2007: 410). 
There are several learning styles according to several expert: 
The first is Kolb's model. Kolb thought of these learning styles 
as a continuum that one moves through over time, usually people come 
to prefer, and rely on, one style above the others. There are 4 types of 
learners according to Kolb (1986: ). 
a. Concrete experience  
A receptive experience based on approach to learning that 
relies for a large part on judgments based on feeling. They are not 
primarily interested in theory; instead they like to treat each case as 
unique and lean best from specific examples. 
  
b. Reflective observation 
They really careful observation of others and like to develop 
observations about their own experience. They like lecture format 
learning so they can be impartial objective observers.  
c. Abstract conceptualization 
These learners are oriented to things rather than to people. 
They learn best from authority-directed learning situations that 
empathize theory. They don't benefit from unstructured discovery 
type learning approaches 
d. Active experimentation 
These learners learn best when they can engage in projects, 
homework, small group discussion. They don't like lectures, and 
tend to be extroverts. 
Second is Honey and Mumford learning style. Learning style 
was developed by Peter Honey and Alan Mumford, based upon the 
work of Kolb, and they identified four distinct learning styles or 
preferences: Activist, Theorist, Pragmatist, and Reflector. These are the 
learning approaches that individuals naturally prefer and they 
recommend that in order to maximize one's own personal learning each 
learner ought to. understand their learning style and seek out 
opportunities to learn using that style. 
Based on the definition above, the researcher make conclusion 
that learning style is a ways or habitual way of the learner to get 
knowledge or experience depend on their want and like. 
b.  Types of Learning Style  
 A learner style is an individual's preferred way of learning 
(Nunan, 2002: 168) said that learning style is any individual's preferred 
ways of going about learning. According to Prichard (2005: 53) 
learning style is defined variously as: 
a. A particular way in which an individual learns; 
b. A mode of learning - an individual's preferred or best manner(s) in 
which to think, process information and demonstrate learning 
c. An individual's preferred means of acquiring knowledge and skills; 
d. Habits, strategies, or regular mental behaviors concerning learning, 
particularly deliberate educational learning that an individual display. 
There is differentiating learning styles and learning strategies. 
According to Oxford (2001: 44) elaborated that leaning styles are the 
general approaches or patterns of learning that apply to learner as an 
individual whereas learning strategies are specific methods, actions, 
behaviors, steps, or techniques that a learner use for approaching a 
particular problem or task. 
According to De Porter & Hemacki (2002: 112), there are three 
kinds of learning style: visual, auditory, and kinesthetic. 
a. Visual Learning Style  
According to Yong, visual learning style refers to preference for 
learning for through vision and visual learners rely on their sight to take 
the information. They organize the knowledge in terms of spatial 
interrelationships among ideas and store it graphically. There can 
memorize the material better when it is presented by pictures, 
diagrams, and graphs. Visual learners typically like to be able to read 
the textbook, journal, article, or newspaper on their own to increase 
their understanding. 
According to De Porter & Hernacki (2002: 116), students who 
studied visual style, which holds an important role is the eye (visual), 
they tend to learn by what they see. Students who have a visual learning 
style should look at body language and facial expressions the teacher 
to understand the subject matter. They tend to sit at the front in order 
to see clearly.  
1) Characteristic of visual  
a) Uses visual objects such as graphs, charts, pictures, and a) seeing 
information. 
b) Can read body language well and has a good perception of 
aesthetics. 
c) Able to memorize and recall various information. 
d) Tends to remember things that are written down. 
e) Learns better in lectures by watching them. 
f) Neat and orderly. 
g) Talk to fast. 
h) Planner and regulator of long-term good. 
i) Thorough to detail. 
j) concerned with the appearance both in terms of clothing as well as 
presentation 
b. Auditory Learning Style 
  Gilakjani pointed out, "auditory learners discover 
information through listening and interpreting information by the 
means of pitch, emphasis and speed". Type of auditory students is count 
on success learning by ear (hearing instrument). Students who have 
auditory learning style can learn faster with using verbal discussions 
and listening to what the teacher said. They can absorb good 
information with conveyed through tone of voice, pitch (high or low), 
speaking rate and terms. Other auditory thing, written information. 
sometimes difficult to be accepted by the student auditory learning 
style (De Porter & Hernacki, 2002: 118). 
1) Characteristic of Auditory 
a) Retains information through hearing and speaking 
b) Often prefers to be told how to do things and then summarizes the 
main points out loud to help with memorization  
c) Notices different aspects of speaking  
d) Often has talents in music and may concentrate better with soft 
music playing in the background 
e) Talking to yourself when work 
f)  Easy distracted by the commotion 
g) Moving his lips and utter their writings in a book when reading, 
h) Reading aloud and can repeat back and mimicked the tone, bars, and 
color of the voice. 
c. Kinesthetic Learning Style 
  Students who have kinesthetic learning style learn by 
moving, touching and doing. Students dislike sitting and staying a long 
in learning process. They more like to learn by physical activity (De 
Porter & Hernacki, 2002: 118) 
1) Characteristic of Kinesthetic learners 
a) Likes to use the hands-on approach to learn new material  
b) generally good in math and science 
c) would rather demonstrate how to do something rather than verbally 
explain it 
d) usually prefers group work more than others 
e) They have the ability to coordinate a team 
f) Control the motion of the body 
g) Respond to physical attention 
h) Touching people to get their attention 
i) Stand close when talking to people 
Based on the definition above, the researcher make 
conclusion that learning style has three types of learning. There are 
visual, kinesthetic, and auditory. The learners can enjoy with one of 
them types of learning style to get knowledge and experience. 
Classification of learning style based on Sujito et al. (2019), summaries 
these ideas by proposing three major learning styles; (field- 
independent/dependent learning style, analytic/ global learning styles, 
relative/impulsive learning style), and sensory (auditory, visual, 
kinesthetic, multi-sensory). 
3. Review on Self-Confidence 
a. The Definition of Self-Confidence 
Based on Goleman (in Mieke 2006: 30), self-confidence is the 
credibility in oneself and abilities. It is how people feel about your 
ability and can vary from situation to situation. McPheat (2010: 33) 
adds that self-confidence is one of three skills of self-awareness. Self-
awareness is having a realistic understanding of out own abilities and 
strong sense of self-confidence.  
According to Roberts (2012), the term ‘self-confidence’ and 
‘self-esteem are often interchanged. Self-confidence refers to how 
people feel about their capability and competence whereas self-esteem 
refers to how people respect themselves over all or the opinion of self 
and worth, or it can be said as the self-love or self- appreciation. This 
means that self-esteem should be developed first before confidence is 
shaped. Someone may feel so confident in some circumstances and less 
confidents in some other. For example, some students may have high 
self-esteem, but have low confidence in the situation involving math 
(because they are not capable on it) and they are very confident in the 
situation involving English speaking (because they are capable on it). It 
depends on the situation and participant on the situations. 
b. Characteristics of Self-Confidence 
According to McPheat (2010: 33), people which has a high self-
confidence level will have several characteristics, as follow: 
1) Belief in their capability and competence with the result they do not 
need the praise, admiration, and acceptance from other. 
2) Do not show conformist attitude in order to be accepted in 
community. 
3) Accept and face the rejection from other and dare to be themselves. 
4) Have a good self-control and stable emotion. 
5) Have internal locus of control (view the success and failure as the 
result of self-effort and hard to give up). 
6) Have high motivation to reach the goal, when the expectation does 
not come true, they can see the positive side from it. 
7) Try to do something with their own effort. 
8) Tend to show their capability. 
9) Able to make quick decision even in uncertain circumstance. 
On the other, people with low self-confidence tend to show these 
characteristics: 
a. Try to show conformist attitude to get acceptance from the 
community. 
b. Fear rejection. 
c. Hard to accept self-deficiency look down on themselves. 
d. Pessimist, view everything from negative side. 
e. Fear failure, avoid the risk. 
f. Tend to refuse the praise because self-undervalue. 
g. Position themselves as “low class” because they do not need belief 
in their capability. 
c. Self-Confidence in Teaching Learning Speaking 
Cambell (2005: 37) states that better self-confidence means 
better performance. It can serve as a basis the importance of self-
confidence role in speaking class, particularly in students’ speaking 
performance. Being not confidence means more steps closer to failure. 
Every student is actually smart, because of lack confidence then they 
look like to be less intelligent. Self-confidence is really required in 
speaking teaching learning process. Mostly, in speaking class, the 
students have to represent and perform their skill in front of the 
audiences. It really needs the students’ high confidence. Exactly, most 
of students in speaking class are shy to speak in front of the audience. 
This will be the problem in teaching learning process. 
According to Songsiri (2007: 28) students' confidence in 
language learning, especially in speaking, is one of the primary factors 
to encourage or inspire students to achieve their goals. In his project, he 
could see students' trust in language learning made them brave enough 
to continue to do the activities every time they faced a difficult situation. 
If the teachers always realize and reflect on their teaching and try to 
manage students to achieve their assignments, the performance of 
language learning and self-confidence will be gradually increased.  
By considering self-confidence is necessary, the teachers must 
build students' self-confidence to encourage students’ interest and 
motivation. There are many ways to build the students’ self-confidence. 
The first is by creating the learning environment to be more acceptable 
for students. The teachers should appreciate the students. By 
appreciating them, the students are expected to be able to assess and 
appreciate their skill and capability as the teacher do.  
 
 
d. Indicators of Self-Confidence 
There are some indicators of self-confidence according Goleman in 
Mieke (2006: 59): 
1) Desire and effort, desire can motivate someone to do physical and 
mental activity to reach the goal called effort. Effort is systematic 
conscious action toward achievement. 
2) Optimistic, believing in oneself that good thing will happen in the 
future as they expected. 
3) Adaptation, the process of adjustment to suit the different 
environment without changing original identity. 
4) Motivation, enthusiasm of reaching the goal or it can be defined as 
the mental strength forming systematic action to reach goal. 
5) Having and utilizing the superiority, it get started with self-
awareness. People have to be aware about themselves, their 
capability, superiority, and weakness. 
6) Having physical and mental health, people with psychological 
health will have good control emotion when they are angry, stressed, 
and down.  
7) Autonomous, it can be defined as the independence to make decision 
without any intervention from other. 
From the several indicators self-confidence, it can be included 
that the seven indicators of self-confidence are desire and effort, 
optimistic, adaptation, motivation, having and utilizing the superiority, 
having physical and mental health, and autonomous.   
e. The Process of Constructing Self-Confidence 
According to James Neil (in Andriani, 2013: 7) self-
confidence is the combination of self-esteem and self-efficacy.  
a. Self-esteem, it refers to the people feeling about themselves or it can 
be called as the self-appreciation. People have positive thinking 
toward themselves such as happy, grateful, and optimist in order to 
be confident. 
b. Self-efficacy, it refers to the belief in oneself about the ability of 
accomplishing the task and of facing the problem successfully. 
f. How to Improve Self-Confidence 
Preston (2007: 14) states there are some strategies to improve self-
confidence: 
a. Practice Self-accepting 
People can start by noticing the situation which increase their self-
confidence and those which diminish it. By taking notice of 
fluctuating level of self-confidence people may find their weakness. 
b. Focus in the Achievement 
People should think what they have achieved in their life. People 
should be grateful to every small thing they proud of. People can 
make a list and remember how it meant to them. It doesn’t matter if 
there are always failures, focuses on achievement is the best. 
c. Positive Affirmation 
Using self-talk and affirmation to reprogram thought can help people 
to build their self-confidence. People have to think that they are good 
and worthwhile by using motivating word such as: ‘I can do it’, I 
have to be success’, ‘I’m of myself’, etc. 
d. Objectively Self-evaluation 
People can make a list of their wealth, capability, positive attitude, 
skills and achievements. It will help them to consider that they are 
have high quality, find the barriers that hamper the success, such as: 
wrong mind set, weak intention, lack of self-discipline, lack of 
diligence and patience, etc. 
e. Dare to take a risk (No Risk No Gain) 
Based on good self-comprehension, people usually predict the risk 
of selected choice and use the strategy to avoid or to minimize the 
risk that may arise. 
4. Review on Speaking 
a.  The Definition of Speaking   
There are many definitions of speaking stated by some experts 
in language learning. Brown (2001: 267) states that someone who can 
speak an utterance it means they can take a part in conversation 
competently. Nunan (1991: 90) states the productive spoken skill is 
speaking and it consists of making verbal words that are systematic to 
convey the meaning. Speaking is the way to show and to deliver their 
feeling and ideas through the language. It also can be said that speaking 
is the process of producing and conveying meaning through using of 
verbal and non-verbal symbols, in a variety of contexts. 
Richards and Renandya (2012: 2) states effective spoken 
communication requires the skill to use language in social interaction  in 
social interaction which is not only verbal communication but also 
paralinguistic elements such as stress, intonation and pitch. There are 
three elements of nonlinguistic which is needed to inform the message, 
they are gestures, body language and expression. Nunan (1991: 39) adds 
successful spoken communication includes: (a) the ability to articulate 
phonological features of language, (b) the mastery of stress, intonation 
and pitch, (c) fluency, (d) transactional and interpersonal skill, (e) skill 
in taking short and long speaking turns, (f) skill in the management of 
interaction, (g) conversational listening skill. According to Bipin (2013: 
2), there are some strategies of good conversation are: be an active 
listener, be a subtle speaker, be simple, be polite, be friendly, be 
positive, be flexible, be wise, be interested, speak with clarity, use 
appropriate pauses and do not argue.  
According to Bygate (in Erik Vilimec, 2006: 10), to reach a 
goal in communication through speaking, there are two aspects that 
should be considered. The aspects are knowledge of the language and 
skill in using the language. Mastering knowledge of language is not 
enough the speaker also should be able to utilized that knowledge in 
different situations. In addition, being good at processing spoken word, 
both listener and speaker should be the ‘good communicator’ too, which 
means good at saying what they want to say in a way which the listener 
can understand and good at listening and understanding what the 
speakers say. The ability to use the knowledge requires two kinds of 
skill, these are production skill and interaction skill. Production skill 
involve two aspects, facilitation and compensation. Both devices help 
students, besides making the oral production easier or possible, it also 
makes sound more natural. Interaction skill involve routines and 
negotiation skill.  
Routines present the typical patterns of conversation including 
interaction and information routines. While negotiation skill served as a 
means for enabling the speaker and listener to make themselves clearly 
understand. This is achieved by two aspects: management of interaction 
and turn-taking. From the definition above, the researcher can conclude 
that speaking is the process of producing and delivering meaning by 
using verbal and non-verbal symbols, in a kind of contexts. The skill to 
communicate in a language will assist the students to develop their 
competence in speaking. 
b. Components of Speaking  
There are some components of speaking that should 
considered by English learners, those are:  
 
 
1) Pronunciation   
Jones (1966: 3) states pronunciation is related to the way 
people produce a sound of language. There is no people pronounced 
a word properly. The differences may be influenced by various 
causes, such as locality, social surrounding, individual peculiarities 
etc. Because of that problem, there need a standard pronunciation 
that can be used by people whose language is different. Ability to 
speak in a standard way may be considered advantageous by people 
whose language is distinctly different on speech. A standard 
pronunciation is usually called received pronunciation, but this 
term is doubtful and misleading. The use of word ‘received’ means 
‘accepted’ or ‘approved’ that nowadays is very rare, and if it is used 
in this field, it seems that other pronunciation cannot be accepted 
or approved and it can be said “wrong pronunciation”. 
Because the nature of English spelling is confusing enough, 
it is important to learn English pronunciation in terms phonemes 
level rather than letters of the alphabet. Roach (2009: 13).  People 
often use special symbol to represent speech sounds. It usually 
called ‘phonetics symbol’ for example the word ‘enough’ will be 
written as ‘inᴧf’. There are also some another aspect of 
pronunciation. These are accent, dialects, word stress and 
intonation. 
  
a) Accents and Dialect   
Roach (2009: 14) uses the word dialect to refer to a variety of a 
language which is different from other not only in pronunciation but 
also in such matters as vocabulary, grammar and word order. On the 
other hand, accents are pronunciation differences only.  
b) Word Stress  
Jones (1966: 19), stress is the degree of force with which a 
speaker pronounces a sound or a syllable. Stress varies from syllable 
to syllable. Syllable which are pronounced more forcibly than 
neighboring syllable are generally said to be stressed or strongly 
stressed. And in country, syllable which are pronounced without 
much force are commonly called unstressed. Stress is one of the 
factors that may cause a sound or syllable to be prominent. Stress is 
very important to emphasize and clarity the word the speaker says.   
According to Roach (2009: 84), at least there are four 
characteristics of stressed syllable: 1) louder, a stressed syllable is 
heard louder that unstressed syllable, 2) length, if middle syllable in 
the word ‘potato’ is made longer than the other, there is quite strong 
tendency for that syllable to be heard as stressed, 3) pitch, if all 
syllable in one word are pronounced with low pitch except one 
syllable pronounced with high pitch, then the high pitched syllable 
will be heard as stressed and other as unstressed, 4) quality, a 
syllable will tend to be prominent if it contains a vowel that is 
different in quality from neighboring vowels.  
The word ‘around’ /ə’raʊnd/, the stress always fall clearly on 
the last syllable and the first syllable is weak. From the point of view 
of stress, the most important fact above the way people pronounce 
this word is that on the second syllable the pitch of the voice does 
not remain level, but usually falls from a higher to a lower pitch. 
c) Intonation 
The pitch of the voice with which a voiced sound is pronounced 
is called intonation. The intonation sound can be falling or rising. 
When the pitch of the voice rises, it is called rising intonation, when 
it falls, it is called falling intonation. Falling intonation generally 
shows the finality. They are used in commands (close the door 
quickly), complete statements (it is raining), questions containing 
specific interrogative word (what are you talking about?) and the last 
alternative in an alternative question (should we call him or wait for 
him or go now?). while rising intonation are employed in sense-
sentences which are not in final. The statements that are pronounced 
with rising intonation need the continuation or feedback.  
2) Grammar   
According to Thornbury (1991: 1), grammar is partly the study 
of what forms (structures) are possible in a language. While in 
Cambridge Advanced Learners’ Dictionary grammar is the rules 
about how words change their forms and combine with other words 
to make sentences. It also can be said that grammar is the study with 
analysis at the sentence level. There are so many materials that 
belong to grammar fields, such as: tenses, conjunction, part of 
speech, preposition, determiner, punctuation, etc.   
3) Vocabulary  
Vocabulary is one of the materials studied by students of all 
level in language learning. Vocabulary is all the words known and 
used by a particular person (Cambridge Advanced Learner’s 
Dictionary). Vocabulary is a central of language and of critical 
importance of typical language. All languages consist of words. 
Without sufficient vocabulary, people cannot communicate 
effectively or express his ideas in either oral or written form.   
4) Fluency   
Fluency is often used to measure the capability of speaker in 
using language. Fluency is considered as an important part of 
speaking that includes: the ability to use language spontaneously and 
the ability to respond spontaneously (Brown, 1991: 268)  
5) Comprehension  
Syakur (in Widiantoro, 2014: 11) states comprehension refers to 
the ability to understand completely and be familiar with an 
utterance. It can be seen from the respond of listeners toward 
speakers’ utterance. If the respond of the listeners can get along with 
the speakers’ felling it can be said that the listeners understand.   
From the explanation above, there are 6 components of speaking 
skill that should considered by English learners, those are: 
pronunciation, intonation, grammar, vocabulary, fluency and 
comprehension. All components must be mastered to be called a 
good speaker.   
c. Micro and Macro Skill of Speaking   
Brown (2001: 142) adds, in teaching communication, micro 
and macro skills are very important. There are also some micro and 
macro skills that have to be considered on speaking activity, as follow:   
Micro skill: 
1) Produce differences among English phonemes and allophonic 
variants.  
2) Produce chunks of language of different lengths.   
3) Produce English stress pattern. Word in stressed and unstressed 
positions.  
4) Produce reduce forms of word and phrases.  
5) Use an adequate number of lexical units (words) to accomplish 
pragmatic purpose.   
6) Produce fluent speech at different rates of delivery.  
7) Monitor one’s own oral production and use various strategies 
devices-pauses, filters, self-correction, backtracking to enhance the 
clarity of the message. 
8) Use grammatical word classes (nouns, verb, etc.), system (e.g. tense, 
agreement, pluralization), word order, pattern, rules, and elliptical 
form.   
9) Express a particular meaning in different grammatical forms.   
10) Produce speech in natural constituent: in appropriate phrases, pause 
groups, breath groups and sentence constituent.   
11) Use cohesive devices in spoken discourse.  
Macro Skill  
12) Appropriately accomplish communicative function according to 
situations, participants and goals.  
13) Use appropriate styles, register, implicatures, redundancies, 
pragmatic conventions, conversation rules, floor-keeping and yielding, 
interrupting and other sociolinguistics features in face to face 
conversation.   
14) Convey links and connection between events and communicate 
such relations as focal and peripheral ideas, events and feeling, new and 
given information, generalization and exemplification.  
15) Convey facial features, kinesics, body language, and other 
nonverbal cues along with verbal language.   
16) Develop and use battery of speaking strategies, such as 
emphasizing keyword, rephrasing, providing a context for interpreting 
the meaning of word, appealing for help, and accurately assessing how 
well your interlocutor in understanding you.   
17) From the theory above, micro and macro skill of speaking is 
important in teaching communication, the purpose is to succeed in the 
process of communication.   
d. Function of Speaking  
Several language experts have tried to categorize the function 
of speaking skill for human communication. According to Richards 
(2008: 21), there are three functions of speaking skill: talks as 
interaction, talk as transaction and talk as performance.   
1. Talk as interaction  
Human’s daily communication requires interaction with 
other people. This is what people call as conversation. This 
function is related to how people try to convey their felling and 
intention to other people and it is also related to social 
relationship. They is why people have to use speaking skill to 
communicate to other people. Communication is the art and 
process of creating and sharing ideas. Effective communication 
depends on the richness of those ideas. Communication involve 
getting information from one person to others person. The 
communication process involves multiple parts and stages. These 
are:   
a.  Source, related to the person who wants to convey or share 
their feeling and thought. They can be called as the sender. The 
sender needs to be clear about the message that they are 
sending in order to be a good sender.  
b. Message, refers to the information that sender that sender 
want to communicate. Without a message, there is no cause 
of communication, they are not ready to begin the process of 
communication. 
c. Encoding, refers to the process transferring the message into 
a format that can be shared with other people. For examples 
at the message is sent via fax, the information on the paper 
has to be encoded or prepared before it can be sent to other 
people. The sender has to be sure that the receiver has a ability 
to decode or to understand the message they sent.   
d. Channel, related to the method or tool the sender use the 
convey their message. The type of message will help to 
determine the channel that should be used. Channel include 
face-to-face conversation, telephone class of video 
conference and written communication like emails and 
memos. Channel has advantages and disadvantages. For 
example, the sender will find the difficulty if the message they 
want to share is technical information or instruction shared by 
using telephone.  
e. Decoding, refers to the process to getting the information or 
receiving the message from sender. The communication skill 
required to decode a message successfully include the ability 
to read and comprehend, listen actively or ask clarification 
when it’s needed. If the receiver seems to be lacking of skill 
to decode the sender’s message, the sender needs to either 
resend it in different way or help them to understand it by 
giving clarifying information.   
f. Receiver, refers to the interlocutor or second speaker or the 
person that source want to convey their feeling to. The sender 
certainly has the expectation for a response from receiver 
when they send the message. It is important to realize that 
each person has their own individual experience, opinion, and 
perspective. 
g. Feedback, refers to respond to second speaker regarding 
source’s message. The sender can use feedback to determine 
how successful their communication was. If the sender is 
face-to-face with the receiver, they can read body language 
and ask questions to ensure understanding. Feedback lets the 
sender gauge how successful they are at communicating. 
h. Context, refers to the situation and condition the 
communication take place. It involves things such as 
relationship between sender and receiver, the culture of 
organization and general environment. The process of 
communication with the boss will be different with the 
communication with the friends. The context helps to 
determine the tone and style of the communication.  
According to Richard (2008: 29), the main features of talk 
as interaction as follows:  
1. Has a primary social function  
2. Reflects role relationship 
3. Reflects speaker identity 
4. May be formal or casual 
5. Uses conversational conventions  
6. Reflects degrees of politeness  
7. Employs many generic words  
8. Uses conversational register  
9. Is jointly constructed  
In using talk as interaction, it involves the skill knowing 
how to: open and close conversation, choose topics, make small 
talk, joke, recount personal incidents and experiences, turn-
taking, interrupt, react to other, and use an appropriate style of 
speaking.    
2. Talk as transaction  
In this function, it is more focus on message that is 
conveyed and making other person understand what we want to 
convey clearly and accurately. The example situation which talk 
has function as transaction are: classroom group discussion and 
problem solving activities, a class activity during students design 
a poster, discussing needed computer repair with a technician, 
discussing sightseeing plans with a hotel clerk or tour guide, 
making a telephone call to obtain flight information, asking 
someone for directions on the street, buying something in a shop, 
and ordering food from a menu in a restaurant. The main features 
of talk as transaction are:  
a. It has primarily information focus.  
b. It concentrates on the message and not on the participants.   
c. Participants employ communication strategies to make 
themselves understood. 
d. There may be frequent questions, repetitions, and 
comprehension checks.  
e. There may be negotiation and digression.  
f. Linguistic accuracy is not always important.  
3. Talk as performance  
In this case, speaking activities is more focus on 
monolog than dialog. Similarly, it is often evaluated according to 
its effectiveness or impact on the listener, something that is 
unlikely to happen with talk as interaction or transaction. 
Examples of talk as performance are: giving a class report about a 
school trip, conducting a class debate, giving a speech of welcome, 
making a sales presentation, and giving a lecture. The main 
features of talk as performance are: 
a. Focus on both message and audience  
b. Predictable organization and sequencing  
c. Important of both form and accuracy  
d. Language is more like written language  
e. Often monologue 
Some of the skill involved in using talk as performance are:  
a. Using an appropriate format  
b. Presenting information in an appropriate sequencing  
c. Maintaining audience engagement 
d. Using correct pronunciation and grammar  
e. Creating an effect on the audience  
f. Using appropriate vocabulary 
g. Using appropriate opening and closing  
From all definition above, the researcher can conclude that 
speaking has many functions for human communication to get clearly. 
There are three functions of speaking skill: talk as interaction, talk as 
transaction and talk as performance. 
e. Types of Classroom Speaking Performance  
Even though dialogues and conversations are the most 
clearly and most frequently used in speaking activities especially in 
language classroom, the teacher can choose the activities from a kind 
of. Brown (2001: 271-274) defines six possible task categories: 
1.Imitative 
  A very limited portion of classroom speaking time 
may legally be spent generating "human tape recorder" speech, 
for example, learners practice an intonation contour or try to 
appropriate a certain vowel sound. Imitation of this kind is 
carried out not for the purpose of meaningful interaction, but for 
focusing on some particular element of language form. Drills in 
which the learner simply repeats a phrase or structure (Example: 
"Pardon me." or "May I help you?") 
2. Intensive  
  Intensive speaking goes one step beyond imitative to 
include any speaking performance that is designed to practice 
some phonological or grammatical aspect of language. Intensive 
speaking can be self-initiated or it can even form part of some 
pair work activity, where learners are 'going over" certain form 
of language. Drills or repetitions focusing on specific 
phonological or grammatical points, such as minimal pairs or 
repetition of a series of imperative sentences. 
3. Responsive 
  A good deal of student speech in the classroom is 
responsive short replies in teacher or students initiate questions 
or comments. These replies are usually sufficient and do not 
extend into dialogue. Short replies to teacher or learner questions 
or comments, such as a series of answers to yes/no questions. 
 
4. Transactional /dialogue 
  Transactional language carried out for the purpose of 
conveying or exchanging specific information is an extended 
form of responsive language. Dialogues conducted for the 
purpose of information exchange, such as information-gathering 
interviews, role plays, or debates.  
5. Interpersonal /dialogue 
  The other form of conversation mentioned in the 
previous chapter was interpersonal dialogue, carried out more 
for the purpose of maintaining social relationships for the 
transmission of facts and information. These conversations are 
a little trickle for learners because they can involve some or all 
of the following factors: a casual register, colloquial language, 
emotionally charged language, slang, ellipsis, sarcasm, a covert 
"agenda". Dialogues to establish or maintain social 
relationships, such as personal interviews or causal 
conversation role plays 
f. Extensive/ monologue 
  Finally, students at intermediate to advanced levels 
are called on to give ended monologues in the form of oral 
reports, summaries, or perhaps short speeches. Here the register 
is more formal and deliberative. These monologues can be 
planned or impromptu. Extended monologues such as short 
speeches, oral reports, or oral summaries. These tasks are not 
sequential. Each can be used independently or they can be 
integrated with one another, depending on learners' needs. For 
example, if learners are not using appropriate sentence 
intonations when participating in a transactional activity that 
focuses on the skill of politely interrupting to make a point, the 
teacher might decide to follow up with a brief imitative lesson 
targeting this feature. 
f. Problems in Speaking Activities 
According to Ur (1996: 121) there are some problems faced 
by the learners in speaking activities. The problems include 
inhabitation. the lack of theme to be spoken, the low of 
participation, and the use of mother tongue. These problems can 
be explained as follows: 
1. Inhibition  
 Unlike reading, writing, and listening activities, speaking 
requires some real time exposure to an audience. Learners are 
often inhibited about trying to say things in a foreign language 
in the classroom, such as worried about making mistakes, fearful 
of criticism, or shy of the attention that their speech attracts. 
 
 
 
2. Nothing to say 
  Some learners get the difficulties in thinking of 
anything to say, they have no motive to express themselves 
beyond the guilty feeling that they should be speaking.  
3. The low or uneven of participation 
 Only one participant can talk at a time if he or she is 
to be heard. In a large group, this means that each one will 
have only very little time to talk. This problem is 
compounded by tendency of some learners to dominate, 
while others speak very little or not at all. 
4. Mother-tongue use 
 In a number of classes, the learners share the same 
mother tongue. They may tend to use it because some 
reasons. Firstly, it is to speak to one another in a easier. 
Secondly, it feels foreign language. The last, they feel less 
"exposed" if they are speaking their mother tongue. If they 
are talking in small groups, it can be quite difficult to keep 
using the target language. 
A problem of just listening to English is to make students 
aware of their own mistakes. Hedge (2003: 290) states that students 
sometimes are nervous speaking in front of others and errors occur 
through nervousness because they are unused to demand for 
speaking in public, even if the "public" is relatively small numbers 
of their peers of group work. They speak up through lack of 
confidence of fear of "losing face" by making mistake. Another 
problem can be to react within seconds to give an answer, while 
during a written test. It can take certain minute to formulate an 
answer and rethink it. 
The problem may also come from the teacher. He may give a 
little exercise to develop speaking skill. Students of new language 
will not learn to speak merely by hearing speech in class. The teacher 
would be in the position of controlling a set of strategies that would 
help the students improve his performance. 
B. Previous Study 
 Previous researchers have conducted The Research About Speaking 
Skill. The first previous research is conducted by Mita Wahyuni (2018) 
entitled “Correlation Study between Students’ Self-Confidence and Their 
Speaking Achievement at The Eighth Grade of SMP Al- Islam Surakarta In 
Academic Year 2017/2018”. The objective of this research is to find out 
whether is a positive correlation between students’ self-confidence and 
their speaking achievement. The sample of this study is 46 students. The 
sampling technique used is simple random sampling. To collect the data, 
the researcher used questionnaire to obtain the data of students’ self-
confidence level and test to obtain the data of students’ speaking 
achievement. The result of the study is there is correlation between 
students’ self-confidence and speaking achievement in the second grade of 
SMP Al-Islam Surakarta with robtained 0.544 in which greater than rtable 
0.291. 
The second previous research is conducted by Dede Nurul Faridah 
(2014) entitled “The Relationship between Students’ Learning Style and 
Their Achievement in Listening Skill (A Correlational Research At The 
First Grade Of The SMA N 01 Pamijahan Bogor)”. The objective of this 
research is to describe about the relationship between students’ learning 
style and their achievement in listening skill. The sample of this study, the 
researcher took the X-4 Class. The sampling technique used is simple 
random sampling. To collect the data, the researcher used the students’ 
learning style score was taken from the questionnaire whereas the student’ 
achievement in listening was taken from documentation. The result of this 
study is there was no significant relationship between students’ learning 
style and their achievement in listening skill with χ2 = 0.310 is smaller than 
the χ2 table with significance level 0.05 = 5.591 (0.310 < 5.591). It means 
that students’ learning style is not a dominant factor that affects listening 
achievement. 
The third previous research is conducted by Roysmanto (2018) 
entitled “A Correlation between Self-Confidence and the Students’ 
Speaking Skill”. The objective of this research is to investigate whether 
there is a significance correlation or not between self-confidence and the 
students’ speaking skill of the third grade of Swadaya Gunung Jati 
University in academic year 2014/2015, the writer obtained the data by the 
quantitative research. The writer used correlational design. The population 
was the third grade students of Swadaya Gunung Jati University Cirebon. 
There were 40 students as sample. The data were collected through 
interview and questionnaire. The results of this research shows that there 
is a significance correlation between score of questionnaire and interview. 
The fourth previous research is conducted by Dr. Anjali Puri (2017) 
from College of Education, Chandigarh. His study about “Self Reliance in 
Relation to Learning Style Of  High School Students”. The objective of this 
research is to determine the relation of self reliance with the learning style 
of high school students. Descriptive survey method was employed. 
Random sampling technique was applied. 250 Students of two schools 
were selected randomly out of 106 government schools of Chandigarh. 
Learning style bears significant relationship with self reliance of high 
school students. Visual, Auditory, Tactile, Group and Individual learning 
styles bear significant relationship with self reliance of high school 
students. Kinaesthetic learning style bears no significant relationship with 
self reliance of high school students. 
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C. Rationale 
People convey their feeling, thoughts and message by speaking, it is 
usually called a communication. It underlies the speaking class focuses on 
students’ communication skill. In speaking class, the students are usually 
required to perform their capability of speaking in front of the class. There 
are some aspects that are also noticed in speaking performance in skill such 
as: grammar, pronunciation, fluency, vocabulary and comprehension. 
A psychological aspect is needed in that such situation. 
psychological aspect here is self-confidence. Self-confidence is the belief 
in oneself about the capability and competence. Students who have high 
self-confidence will appreciate themselves, their value their capability and 
be sure they can perform well in front of the class. They will not be afraid 
of making mistake. When performing in front of the audience. The students 
is generally find the difficulties to calm themselves because of much 
anxiety. The students with high self-confidence can overcame their anxiety 
when performing their public speaking. If the students do not have enough 
self-confidence to perform, they tend to be inactive and silent in speaking 
class, although they have good speaking mastery.  
Students often think that their skill to speak a language is the product 
of language learning, but speaking is also a crucial part of the language 
learning process. In order to, the students can communicate well when 
students learn the way to increase speaking skill. Every university has 
different style in teaching speaking. Before the lecturer chooses one 
method to teach them, the lecturer must know the students’ learning style. 
The lecturer must know the way to find and choose the best method to teach 
them. Every lecturer can observe them to know their learning style, how 
are they comfort to accept the materials. Because if the lecturer does not 
know about the students’ learning style, they cannot success in teaching 
and automatically the students cannot accept the material completely. 
D. Hypothesis 
According to Arikunto (2006: 49), hypothesis is a temporary 
conclusion or opinion which has not proved and which is supposed to be 
true after being proved by using qualified instruments. So, hypothesis can 
define as a weak truth statement toward problems on research and need to 
be proved. The hypothesis of this research is: there is a significant 
correlation between students’ self-confidence and learning style towards 
their speaking skill at the second semester of English Education 
Department in IAIN Surakarta in the academic year 2018/2019. Based on 
the rationale above, the researcher can formulate the hypothesis as follows:  
Ho: there is no positive and significant correlation between students’ self-
confidence and students’ learning style towards their speaking skill.  
Ha: there is positive and significant correlation between students’ self-
confidence and students’ learning style towards their speaking skill. 
CHAPTER III 
RESEARCH METHODOLOGY 
A. Research Method 
The design of this research is quantitative research. The reason of 
choosing this research design because the researcher wants to know the level of 
correlation between three variables based on statistic quantitative in coefficient 
correlation. Cresswell (2009: 3) states that research design as the planning and 
steps for research which span the decisions from broad assumption to detailed 
methods of collecting and analyzing the data. It means the research design is 
the part of research explaining the process and steps in conducting the research. 
Whereas the research method is the way or procedure to analyze the problem in 
a research. 
Arikunto (2013: 247-248) defines correlation method is the study to find 
the relationship between two or more variables. He also states that using 
correlation method, a researcher is able to know the correlation between one 
variable with other variable, the researcher uses this method because the 
researcher wants to know the correlation between on variable with others 
variable. If two variables are highly related, score on one variable could be used 
to predict scores on the other variable. The relationship between each variable 
is described by correlation coefficient. It is the statistical device which is used 
to compare the result of measurement between two different variables and 
determine the level correlation between those variables. 
In correlation study, there are three possible results (Nunan, 1992: 39). 
They are positive correlation, negative correlation, and no correlation. The 
correlation coefficient is a measure of correlation strength can be ranged from -
1,00 to +1,00. Perfect positive correlation would result in a score of +1. Perfect 
negative correlation would result in -1 (Sugiyono, 2015: 226). For detail 
information, it will be explained as follow: 
1. Positive correlation  
It means that the increasing or decreasing of a variable will be followed at 
the same time. A correlation coefficient close to +1.00. It indicates a strong 
positive correlation.  
2. Negative correlation  
It means that as the amount of one variable increase and the other decrease. 
A correlation coefficient close to -1.00. It indicates a strong negative 
correlation.  
3. No correlation  
It indicates that there is no relationships among the variables. A correlation 
coefficient of 0 indicates no correlation. In this research, the researcher 
examined the relationship between three variables; two independent 
variables (X1 and X2) and one dependent variables  (Y).   
There are two kinds of variable. They are independent and 
dependent variable. Independent variable is free variable in other words it 
called causative variable. Dependent variable is variable that influenced by 
independent variable, in other words it called effected variable. In this 
research, the researcher examined the relationship between three variables; 
two independent variables (X1 and X2) and one dependent variable (Y). 
They are as follow: 
1. The independent variable  
a. Students’ Self-Confidence of the Second Semester of English Language 
Education in IAIN Surakarta in the academic year 2018/2019 (X1). 
b. Students’ Learning Style of the Second Semester of English Language 
Education in IAIN Surakarta in the academic year 2018/2019 (X2). 
2. The dependent variable is speaking ability of the Second Semester of 
English Language Education in IAIN Surakarta in the academic year 
2018/2019 (Y). 
 
 
 
 
 
  
Figure 3.1 
The Relationship between X1 and Y, X2 and Y and X1, X2, toward Y. 
B. Setting of The Research 
1. Place of Research 
The researcher conducted the research at IAIN Surakarta in the 
academic year of 2018/2019. IAIN Surakarta is located on Jl. Pandawa, 
Pucangan, Kartasura, Sukoharjo, Jawa Tengah. 
2. Time of Research 
Speaking Ability 
(Y) 
 
Students’ Self-Confidence 
(X1) 
 
Students’ Learning Style 
(X2) 
 
The researcher will conduct the research from May until July 2019. 
Based on the pre-research that has been done by the researcher in 
February 19th 2019 for the second semester of English Education 
Department in IAIN Surakarta in the academic year 2018/2019.  
C. Population, Sampling and Sample 
1. Population  
Sugiyono (2013: 17) states that population as the generalization area 
which consists of object or subject having certain characteristic and 
quality set by the researcher to study and the conclusion. Then, Arikunto 
(2006: 130) asserts that population is the whole of research subject. It 
means that population is all the subject of the research who have certain 
characteristic and quality to conduct a research.  
The population of this research is the second semester of English 
education department in IAIN Surakarta. There are eight classes at the 
second semester of English Education Department. Those classes are 
follows: 
No Class Students 
1 PBI - 2A 36 
2 PBI - 2B 38 
3 PBI - 2C 35 
4 PBI - 2D 36 
5 PBI - 2E 40 
6 PBI - 2F 39 
7 PBI - 2G 41 
8 PBI - 2H 37 
Total 302 
 
2. Sample 
Sample is part of population in the form of number and characteristic 
Sugiyono (2016: 118). In this research, the researcher took two classes 
as the sample from the total number of the second semester students at 
english education department in IAIN Surakarta in academic year 
2018/2019, where the class of PBI 2-C consists of about 27 students and 
PBI 2-D consists of about 36 students.  
3. Sampling 
Sampling is a technique used in taking a sample. The researcher used 
cluster random sampling. Simple random sampling technique is a 
method that gives every member of population an equal chance of being 
selected Sugiyono (2010: 120). 
Therefore, no subject who gets special treatment from the 
researcher. In deciding the sample, firstly the researcher wrote every 
name of classes in a piece of paper and enrolling the paper. Then, put 
the roll of paper into a bottle, shook and took a paper contained of class’ 
name as the sample. So every students got same chance to be selected 
as a sample. 
D. The Technique of Collecting Data  
In collecting the data of research, the researcher used questionnaire, 
and test. The questionnaire was used to collect the data of students’ self-
confidence and students’ learning style. Test was uses to collect data of 
students’ speaking skill.  
1. The instruments of collecting data 
a. Questionnaire 
Questionnaire is a technique to collect the data with giving a 
list of questions or statement to respondents (Sugiyono, 2016: 199).  
In this research, the researcher used questionnaire to collect the data 
of students’ self-confidence and students’ learning style. The 
researcher used likert scale as a method of summated ratings the 
questionnaire data. 
The researcher is used the adopted questionnaire. The first 
questionnaire is self confidence. The questionnaire is used the theory 
from Goleman. The second questionnaire is learning style. The 
questionnaire is used the theory from Porter and Hemacki 
Sugiyono (2016: 60) states that likert scale is used to 
measure attitude, opinion and person’s group perception about 
social phenomenon with a number of points usually at least four or 
five. Each option has score based on the likert scale. They are 5 
points (strongly agree), 4 point (agree), 3 point (quite agree), 2 point 
(less agree), 1 point (disagree).  
b. Documentation 
Documentation is any communicative material (such as text, 
video, audio, etc.) used to explain some attribute of an object system 
or procedure (Diana Hacker and Barbara Fister). In this study, the 
researcher used documentation of student’s speaking skill which is 
given by the lecture of the speaking class (Fitri Ana Ika Dewi, 
M.Hum.) when the students have been test the learning process in 
the second semester.  
2. Validity and Reliability of Instruments 
a. Validity of the Instrument 
Siswanto and Suyanto (2018: 121) states that validity is a 
measurement that show the validity degree of instrument. The 
instrument is called valid if it can show the data from variable the 
exactly observed. In this research, to measure the validity of 
students’ self-confidence, students’ learning style and speaking 
ability. The researcher used the Pearson Product Moment Formula. 
The formula is as follow: 
 𝐫xy =
𝐧 𝚺𝐱𝐲−(𝚺𝐱)(𝚺𝐲)
√𝐧𝚺𝒙𝟐−(𝒙)𝟐 (𝐧 𝚺𝒚𝟐−(𝒚)𝟐
  
  Where, 
  rxy : the coefficient of the correlation 
  x : the independent variable 
  y : the dependent variable 
  n : the number of the sample 
       (Sugiyono, 2015: 228) 
b. Reliability of the Instrument 
Cresswell (2016: 66) states that reliability means that score 
from an instrument are stable and consistent. Reliability refers to the 
consistency of the score obtained, how consistent they are for each 
individual from one administration of an instrument to another and 
from one set of items to another. 
The researcher used Alpha Cronbrach Formula to know the 
reliability of students’ self-confidence and students’ learning style 
questionnaire, as follows: 
Ri =
k
(𝑘 − 1)
{1 −
Σ
si2
𝑆𝑡2
  
  Where: 
Ri  : the reliability of the rest  
k  : the number of item 
Si2 : the total variance of each item 
St2 : the total variance  
      (Sugiyono, 2015: 365) 
 
E. Technique of Analyzing Data 
After collecting the data, the next step is analyzed the data. It shows 
whether there is a positive significant correlation between students’ self-
confidence, students’ learning style with speaking ability. The researcher 
presents the mode, median, mean and range of the sample as follows: 
1. Analysis of unit 
a. Mode 
Mode is a technique of group that explained based on the popular 
value or the most frequent that appears in the group (Sugiyono, 2015: 
47). 
b. Median 
Median is one the scores which are arranged based on the amount, 
which is in the middle between the lowest and the highest scores 
(Sugiyono, 2015: 48). 
c. Mean 
Mean is average value of a data group. It is gained from summing up all 
of members in that group, then dividing it with the total (Sugiyono, 
2015: 49). 
d. Range  
Range is the gap between the highest and the lowest value in a data 
group (Sugiyono, 2015: 55). 
2. Analyzing pre-requirement testing 
a. Normality test 
Normality testing distribution is proposed to know whether the 
variable data research distribution is normal or not. To find out the 
normality of the sample in this research, the researcher used formula 
Liliefors. The formula is as follows: 
L𝜊 = 𝐹(𝑍𝑖 ) − 𝑆(𝑍𝑖 ) 
 
Where: 
Lo  : the highest value of difference F (Zi) and S (Zi) 
F (Zi) : the opportunity of the data 
S (Zi) : the proportion of the data 
The data of the students’ self-confidence, students’ learning style 
and speaking skill are considered in normal distribution if the 
significance of Liliefors is higher than 0,05. 
b. Linearity testing 
Linearity testing is aimed to know whether the three variables, there 
are independent variables (X1 and X2) and dependent variable (Y), 
which measured by statistical analysis correlation, have relation 
linearity or not. 
1) Simple Linear Regression  
a) Equation of Simple Linier Regression 
𝑌 = 𝑎 + 𝑏 𝑋 
 Where: 
 Y  : calculated value of Y (dependent variable) 
 a, b : constant number 
 X  : independent variable 
       (Sugiyono, 2015: 261) 
b) To find out the Significant of Regression 
𝐹 =
𝑠2𝑟𝑒𝑔
𝑠2𝑠𝑖𝑠
  
Where: 
 F  : the significance of regression 
 S2reg : the variance of regression 
 S2sis  : the variance of residual 
 If Fobserved > Ftable (Fo > Ft) the regression is significant. 
       (Sugiyono, 2015: 273) 
c) To find out the Linearity of Regression 
    𝐹 =
𝑠2𝑇𝐶
𝑠2𝛼
 
 Where: 
 F  : the significant of regression 
 S2TC : the variance do to linier regression 
 S2α  : the variance of error 
 If Fobserved > Ftable (Fo > Ft) the regression is linier. 
       (Sugiyono, 2015: 274) 
2) Multiple Linier Regression 
Equation of multiple linier regression  is as follow: 
𝑌 = 𝑎 + 𝑏1𝑋1  + 𝑏2𝑋2  
  Where: 
  Y  : the calculate value of Y (dependent variable) 
  a, b1, b2 : constant number 
  X1, X2 : independent variable 
  The multiple linier regression is significant if the Fobtained  is 
higher than Ftable (Fo > Ft). 
       (Sugiyono, 2015: 275) 
3. Hypothesis testing 
i. Testing the first and second Hypothesis 
 The next step to analyze there is correlation between students’ self-
confidence and speaking skill and the correlation between students’ 
learning style and speaking ability. To test the hypothesis, the researcher 
used simple correlation technique using Pearson Product Moment 
Formula as follows: 
𝐫xy =
𝐧 𝚺𝐱𝐲 − (𝚺𝐱)(𝚺𝐲)
√𝐧𝚺𝒙𝟐−(𝒙)𝟐 (𝐧 𝚺𝒚𝟐−(𝒚)𝟐
  
Where, 
  rxy : the coefficient of the correlation 
  x : the independent variable 
  y : the dependent variable 
  n : the number of the sample 
        (Sugiyono, 2015: 228) 
ii. Testing the third Hypothesis 
 The test of third hypothesis used to know the correlation between 
students’ self-confidence, students’ learning style with speaking ability. 
To test the hypothesis the researcher used multiple correlation as 
follows: 
𝑅𝑦.,𝑥1𝑥2 = √
𝑟𝑦𝑥12 +  𝑟𝑦𝑥22 − 2𝑟𝑦𝑥1 𝑟𝑦𝑥2 𝑟𝑥1𝑥2
1 − 𝑟𝑥1𝑥22
 
 
Where,  
R y, x1, x2 : the coefficient of the correlation between X1, X2 and Y. 
Ryx1 : the product moment correlation between X1 and Y 
Ryx2 : the product moment correlation between X2 and Y 
rX1X2 : the product moment correlation between X1 and X2 
       (Sugiyono, 2015: 233) 
The researcher used the formula of line regression analysis to find out 
whether or not the coefficient of multiple correlation is significant, the 
formula is as follows: 
𝐹ℎ =
𝑅2/k
(1 − 𝑅2)/(n − k − 1)
 
 
Where, 
F : the value of regression line 
R : the coefficient of correlation between X1, X2 and Y 
k : the number of independent variable 
n : the number of sample  
(Sugiyono, 2016: 266) 
 
 
 
 
 
 
 
 
CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSIONS 
In this chapter, the researcher discusses the finding and the discussion of the 
research finding. The research finding consist of the description of the data, the pre-
requirement testing and the testing of the data hypothesis. There are three variables 
in the description of the data and there are linearity and normality test in pre-
requirement testing. Meanwhile there are three kinds of hypothesis testing. The 
discussion consists of the discussion of the research finding. 
A. Research Findings  
In the research finding, the researcher describes the description of the data 
which has three variables, one dependent variable and two independent 
variables. The researcher also describes the data analysis consisting of pre-
requirements testing and hypothesis testing. 
1. Description of the Data 
The research description is based on the score from the questionnaire to 
know the students’ self-confidence and learning style and the score of speaking 
ability in the second semester of English Language Education in IAIN 
Surakarta. It is presented in the form of mean, standard deviation, the highest 
and the lowest score which is completed with the variable description in the 
form of histogram. The computation of mean, standard deviation, etc. the 
researcher used SPSS 16.00 for windows and the result is as follow 
 
 
 Table 4.1 Statistic data of Self Confidence, Learning Style and Speaking Ability 
Descriptive Statistics 
 
N Minimum Maximum Mean Std. Deviation 
X1 27 45.00 84.00 66.2222 9.96275 
X2 27 57.00 81.00 68.2593 5.93939 
Y 27 2.50 3.88 3.2917 .37819 
Valid N 
(listwise) 
27     
 
 From the data in Table 4.1 above, it is known that the maximum score of 
students’ self-confidence is 84 and minimum score is 45. The mean of students’ 
self-confidence is 66.2222. The standard deviation is 9.96275.  The maximum score 
of students’ learning style is 81 and minimum score is 57. The mean of the students’ 
learning style 68.2593. The standard deviation is 5.93939. The maximum score of 
students’ speaking skill is 3.88 and minimum score is 2.50. The mean of the 
students’ learning style 3.2917. The standard deviation is 0.37819.  
a. The frequency of students’ self confidence score is presented in table 4.2 below: 
     Table 4.2 The Frequency of Students’ Self-Confidence 
X1 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 45 1 3.7 3.7 3.7 
46 1 3.7 3.7 7.4 
49 1 3.7 3.7 11.1 
54 1 3.7 3.7 14.8 
55 1 3.7 3.7 18.5 
57 1 3.7 3.7 22.2 
62 1 3.7 3.7 25.9 
64 1 3.7 3.7 29.6 
65 1 3.7 3.7 33.3 
66 3 11.1 11.1 44.4 
67 2 7.4 7.4 51.9 
69 1 3.7 3.7 55.6 
70 4 14.8 14.8 70.4 
71 1 3.7 3.7 74.1 
74 4 14.8 14.8 88.9 
75 1 3.7 3.7 92.6 
84 2 7.4 7.4 100.0 
Total 27 100.0 100.0  
 
From the Table 4.2 above, there is 1 student who got the score 45 (3.7%), 1 
student who got the score 46 (3.7%), 1 student who got the score 49 (3.7%), 1 
student who got the score 54 (3.7%), 1 student who got the score 55 (3.7%), 1 
student who got the score 57 (3.7%), 1 student who got the score 62 (3.7%), 1 
student who got the score 64 (3.7%), 1 student who got the score 65 (3.7%), 3 
student who got the score 66 (11.1%), 2 students who got the score 67 (7.4%), 1 
student who got the score 69 (3.7%), 4 students who got the score 70 (14.8%), 1 
student who got the score 71 (3.7%), 4 students who got the score 74 (14.8%), 1 
student who got the score 75 (3.7%), 2 students who got the score 84 (7.4%). 
The frequency of students’ self-confidence in the figure 4.1 below: 
 
 
b. The frequency of students’ learning style score is presented in table 4.3 below: 
Table 4.3 The Frequency of Students’ Learning Style 
X2 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 57 1 3.7 3.7 3.7 
59 1 3.7 3.7 7.4 
61 2 7.4 7.4 14.8 
63 2 7.4 7.4 22.2 
64 1 3.7 3.7 25.9 
65 2 7.4 7.4 33.3 
66 3 11.1 11.1 44.4 
67 2 7.4 7.4 51.9 
68 1 3.7 3.7 55.6 
69 2 7.4 7.4 63.0 
71 1 3.7 3.7 66.7 
72 1 3.7 3.7 70.4 
73 1 3.7 3.7 74.1 
74 2 7.4 7.4 81.5 
75 3 11.1 11.1 92.6 
77 1 3.7 3.7 96.3 
81 1 3.7 3.7 100.0 
Total 27 100.0 100.0  
 
From the Table 4.3 above, there is 1 student who got the score 57 (3.7%), 1 
student who got the score 59 (3.7%), 2 students who got the score 61 (7.4%), 2 
students who got the score 63 7.4%), 1 student who got the score 64 (3.7%), 2 
students who got the score 65 (7.4%), 3 students who got the score 66 (11.1%), 2 
students who got the score 67 (7.4%), 1 student who got the score 68 (3.7%), 2 
student who got the score 69 (7.4%), 1 student who got the score 71 (3.7%), 1 
student who got the score 72 (3.7%), 1 student who got the score 73 (3.7%), 2 
students who got the score 74 (7.4%), 3 students who got the score 75 (11.1%), 1 
student who got the score 77 (3.7%), 1 student who got the score 81 (3.7%). 
The frequency of students’ learning style in the figure 4.2 below: 
 
 
c. The frequency of students’ speaking ability score is presented in table 4.4 
below: 
Table 4.4 The Frequency of Students’ Speaking Ability 
Y 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 2.5 1 3.7 3.7 3.7 
2.625 2 7.4 7.4 11.1 
2.875 3 11.1 11.1 22.2 
3 1 3.7 3.7 25.9 
3.125 2 7.4 7.4 33.3 
3.25 3 11.1 11.1 44.4 
3.375 4 14.8 14.8 59.3 
3.5 5 18.5 18.5 77.8 
3.625 1 3.7 3.7 81.5 
3.75 4 14.8 14.8 96.3 
3.875 1 3.7 3.7 100.0 
Total 27 100.0 100.0  
 
From the Table 4.4 above, there is 1 student who got the score 2.5 (3.7%), 
2 students who got the score 2.625 (7.4%), 3 students who got the score 2.875 
(11.1%), 1 students who got the score 3.0 (3.7%), 2 students who got the score 
3.125 (7.4%), 3 students who got the score 3.25 (11.1%), 4 students who got the 
score 3.375 (14.8%), 5 students who got the score 3.5 (18.5%), 1 student who got 
the score 3.625 (3.7%), 2 student who got the score 69 (7.4%), 1 student who got 
the score 71 (3.7%), 1 student who got the score 72 (3.7%), 1 student who got the 
score 73 (3.7%), 2 students who got the score 74 (7.4%), 3 students who got the 
score 75 (11.1%), 1 student who got the score 77 (3.7%), 1 student who got the 
score 81 (3.7%). 
The frequency of students’ speaking ability in the figure 4.3 below: 
 2. Data Analysis 
The data analysis of this research consist of pre-requirement testing and 
hypothesis testing. Before testing the hypothesis, it is necessary to test the pre-
requirement by using normality and linearity test. 
a. Normality Testing 
Normality testing distribution is aimed to know whether the 
distribution of variable data research is normal or not. In this research has 
three variables of normality testing, there are normality of students’ self-
confidence, normality of students’ learning style and normality of speaking 
ability. 
In testing the normality distribution of the data, the researcher used 
Kolmogrov-Smirnov by using SPSS 16.00 program for windows. The result 
can be seen in the table below: 
                Table 4.5 The Normality Testing 
From the Table 4.5 above, it can be interpreted as follows: 
1) Normality testing of students’ self-confidence (X1) 
After being computed, the value for N= 27 at the level of 
significant 𝛼 = 0.05 is 0.83. It shows that the value is higher than 
0.05 or Pvalue > 0.05. It means that the data distribution of 
student’s self-confidence is normal.  
2) Normality testing of students’ learning style (X2) 
After being computed, the value for N= 27 at the level of 
significant 𝛼 = 0.05 is 0.200. It shows that the value is higher 
than 0.05 or Pvalue > 0.05. It means that the data distribution of 
students’ learning style is normal. 
 
  
3) Normality testing of Speaking ability (Y) 
After being computed, the value for N= 27 at the level of 
significant 𝛼 = 0.05 is 0.167. It shows that the value is higher 
Tests of Normality 
 
Kolmogorov-Smirnova Shapiro-Wilk 
 
Statistic df Sig. Statistic df Sig. 
X1 .158 27 .083 .937 27 .101 
X2 .102 27 .200* .980 27 .852 
Y .143 27 .167 .945 27 .160 
a. Lilliefors Significance Correction    
*. This is a lower bound of the true significance.   
than 0.05 or Pvalue > 0.05. It means that the data distribution of 
speaking ability is normal.  
b. Linearity Testing 
Linearity is used to know whether the independent variables and 
dependent variable have linear relationship or not. It can be calculated 
by using F-Test. The descriptions of linearity testing are below: 
1) Linearity testing of students’ self-confidence (X1) and speaking 
ability (Y) 
Table 4.6 The Linearity Testing of Students’ Self-Confidence (X1) and  
Speaking Skill (Y) 
 
From the Table 4.6 above, the linearity testing of students’ self-
confidence (X1) and speaking ability (Y) for N= 27 at the level of 
significant 𝛼=0.05 is 0.567. The result of the table shows that 0.567 > 
0.05. It means that the data of students’ self-confidence and speaking 
ability is linier.  
2) Linearity of students’ learning style (X2) and speaking ability (Y) 
ANOVA Table 
   Sum of 
Squares Df 
Mean 
Square F Sig. 
Y * X1 Between 
Groups 
(Combined) 2.625 16 .164 1.500 .261 
Linearity 1.104 1 1.104 10.093 .010 
Deviation from 
Linearity 
1.521 15 .101 .927 .567 
Within Groups 1.094 10 .109 
  
Total 3.719 26    
Table 4.7 The Linearity Testing of Students’ Learning Style (X1) And Speaking Ability 
(Y) 
ANOVA Table 
   Sum of 
Squares Df 
Mean 
Square F Sig. 
Y * X2 Between 
Groups 
(Combined) 2.279 16 .142 .989 .525 
Linearity 1.020 1 1.020 7.081 .024 
Deviation from 
Linearity 
1.259 15 .084 .583 .833 
Within Groups 1.440 10 .144   
Total 3.719 26    
 
From the Table 4.7 above, the linearity testing of students’ 
learning style (X2) and speaking ability (Y) for N= 27 at the level of 
significant 𝛼=0.05 is 0.833. The result of the table shows that 0.833 > 
0.05. It means that the data of   students’ learning style and speaking 
ability is linier.  
c. Linear Regression 
1) The regression of students’ self-confidence and speaking ability 
The researcher used equation of simple linier regression 
through SPSS 16..0 for windows to predict how far the students’ 
self-confidence influences the speaking ability. The result of the 
equation is below:  
 
 
Table 4.8 The Regression of Students’ Self-Confidence (X1) and 
Speaking Ability (Y) 
 Coefficientsa 
Model 
Unstandardized Coefficients 
Standardized 
Coefficients 
t Sig. B Std. Error Beta 
1 (Constant) 1.922 .426  4.510 .000 
X1 .021 .006 .545 3.249 .003 
a. Dependent Variable: Y     
 
From the equation Y= 1.922 + 0.021 X can be analyzed that 
a) If the score of students’ self-confidence  (X1) = 0. it can be 
predicted that the score of students’ self-confidence is 
1.922. If the score of students’ self-confidence is 74, it can 
be predicted the score of speaking is 1.922 + 0.021 (74) = 
1.943. 
b) The coefficient regression b = 1.922 indicates that the 
addition value of speaking score for every addition of 
students’ self-confidence score. It also indicates that the 
correlation between students’ self-confidence and 
speaking ability is positive because the coefficient is 
positive. 
2) The regression of students’ learning style and speaking ability 
Table 4.9 The Regression of Students’ Learning Style (X2) and 
Speaking Ability (Y) 
 
Coefficientsa 
Model 
Unstandardized Coefficients 
Standardized 
Coefficients 
t Sig. B Std. Error Beta 
1 (Constant) 1.016 .743  1.366 .184 
X2 .033 .011 .524 3.073 .005 
a. Dependent Variable: Y     
 
From the equation Y= 1.016 + 0.033X can be analyzed that 
a) If the score of students’ learning style (X2) = 0, it can be 
predicted that the score of students’ learning style is 1.016. 
If the score of students’ learning style is 81, it can be 
predicted the score of speaking is 1.016 + 0.033 (81) = 
1.049. 
b) The coefficient regression b= 1.016 indicates that the 
addition value of speaking score for every addition of 
students’ learning style score. It also indicates that the 
correlation between students’ learning style and speaking 
ability is positive because the coefficient is positive. 
3) The regression of students’ self-confidence, learning style and 
speaking ability 
The researcher used equation of multiple linier regression to 
predict how far students’ self-confidence and students’ learning 
style in the speaking ability. The result of equation is below: 
Table 4.10 The Regression of Students’ Self-Confidence (X1) Learning 
Style (X2) and Speaking Ability (Y) 
 
Coefficientsa 
Model 
Unstandardized Coefficients 
Standardized 
Coefficients 
t Sig. B Std. Error Beta 
1 (Constant) .441 .693  .636 .530 
X1 .016 .006 .434 2.753 .011 
X2 .026 .010 .405 2.568 .017 
a. Dependent Variable: Y     
 
From the equation Y= 0.441 + 0.016X1 + 0.026X2 can be analyzed 
that: 
a) If the score of students’ self-confidence (X1) = 0 and students’ 
learning style (X2) = 0 it can be predicted that the score of 
speaking skill is 0.441. If the score of students’ self-confidence 
is 74 and the score of students’ learning style is 81, it can be 
predicted that the score of speaking ability is 0.441 + 0.016 (71) 
+ 0.026 (81) = .0.483 
b) The coefficient regression b = 0.441 indicates that the addition 
value of speaking score for every addition of students’ self-
confidence score. It also indicates that the correlation between 
students’ self-confidence, students’ learning style and speaking 
ability is positive because the coefficient is positive. 
d. Significant of Regression  
1) The significant of regression of students’ self-confidence (X1) and 
speaking ability (Y) 
Table 4.11 The Significant of Regression of Students’ Self-Confidence 
(X1) and Speaking Ability (Y) 
 ANOVAb 
Model Sum of Squares df Mean Square F Sig. 
1 Regression 1.104 1 1.104 10.555 .003a 
Residual 2.615 25 .105   
Total 3.719 26    
a. Predictors: (Constant), X1     
b. Dependent Variable: Y     
 
The result of significant of students’ self-confidence (X1) 
and speaking skill (Y) for N= 27 is 10.555. The value of Ft for df 1 
and 25 is 4.24. Because Fo is higher than Ft (10.555 > 4.24) and the 
level of significant =0.05 is 0.000 it means that the regression is 
significant. 
2) The significant of regression of students’ learning style (X2) and 
speaking ability (Y) 
Table 4.12 The Significant of Regression of Students’ Learning Style 
(X2) and Speaking Ability (Y) 
 
ANOVAb 
Model Sum of Squares df Mean Square F Sig. 
1 Regression 1.020 1 1.020 9.446 .005a 
Residual 2.699 25 .108   
Total 3.719 26    
a. Predictors: (Constant), X2     
b. Dependent Variable: Y     
The result of significant of students’ learning style (X2) and 
speaking ability (Y) for N= 27 is 9.446. The value of Ft for df 1 and 
25 is 4.24. Because Fo is higher than Ft (9.446 > 4.24) and the level 
of significant = 0.05 is 0.000 it means that the regression is 
significant. 
3) The significant of regression of students’ self-confidence (X1), 
students’ learning style (X2) and speaking ability (Y) 
Table 4.13 The Significant of Regression of Students’ Self-Confidence 
(X1), Students’ Learning Style (X2) and Speaking Ability (Y) 
 
ANOVAb 
Model Sum of Squares df Mean Square F Sig. 
1 Regression 1.668 2 .834 9.756 .001a 
Residual 2.051 24 .085   
Total 3.719 26    
a. Predictors: (Constant), X2, X1     
b. Dependent Variable: Y     
 
The result of significant of students’ self-confidence (X1), 
students’ learning style (X2) and speaking ability (Y) for N= 27 is 
9.756. The value of Ft for df 1 and 24 is 4.24. Because Fo is higher 
than Ft (9.756 > 4.24) and the level of significant = 0.05 is 0.000 it 
means that the regression is significant. 
3. Hypothesis Testing 
1) First Hypothesis 
The first hypothesis of this research says that there is positive 
and significant correlation between students’ self-confidence (X1) 
and speaking ability (Y) at the second semester of English 
Language Education in IAIN Surakarta. To test the hypothesis, the 
researcher used SPSS 16.0 for windows. The researcher follows 
some assumption as follows: 
a) If the result of calculation ro is higher than rt (ro > rt), the null 
hypothesis (Ho) is rejected and the alternative hypothesis (Ha) is 
accepted. 
b) If the result of calculation ro is lower than rt (ro < rt), the null 
hypothesis (Ho) is accepted and the alternative hypothesis (Ha) 
is rejected. 
The result of statistical hypothesis of first hypothesis can be 
seen in Table 4.14below: 
Table 4.14 Model Summary of Students’ Self-Confidence (X1) and 
Speaking Ability (Y) 
Model Summary 
Model R R Square Adjusted R Square Std. Error of the Estimate 
1 .545a .297 .269 .32341 
a. Predictors: (Constant), X1  
 
Based on Table 4.14 above, it is found that the coefficient of 
correlation between students’ self-confidence (X1) and speaking 
ability (Y) (rxy) is 0.545. The coefficient of correlation (rt) for 
N= 27 at the level significant 𝛼 = 0.05 is 0.380. 
It shows that ro (rxy) is higher than rt (0.545 > 0.380). It means 
that the coefficient of correlation between students’ self-
confidence and speaking ability is significant, then the null 
hypothesis (Ho) is rejected and the alternative hypothesis (Ha) is 
accepted. So, it can be said that there is a positive and significant 
correlation between students’ self-confidence and speaking 
ability. It means that the increase of students’ self-confidence 
(X1) will be followed by the increase speaking ability (Y). 
The coefficient determination that is shown between 
students’ self-confidence and speaking ability is 0.297. It means 
that 29.7% variation of speaking ability is influenced by 
students’ self-confidence and the other 70.3% is influenced by 
others factors. 
2) Second Hypothesis  
The second hypothesis of this research says that there is 
positive and significant correlation between students’ learning 
style (X2) and speaking ability (Y) at the second semester of 
English Language Education in IAIN Surakarta. To test the 
hypothesis, the researcher used SPSS 16.0 for windows. The 
researcher follows some assumption as follows: 
a) If the result of calculation ro is higher than rt (ro > rt), the null 
hypothesis (Ho) is rejected and the alternative hypothesis (Ha) is 
accepted. 
b) If the result of calculation ro is lower than rt (ro < rt), the null 
hypothesis (Ho) is accepted and the alternative hypothesis (Ha) 
is rejected. 
The result of statistical hypothesis of second hypothesis can 
be seen in Table 4.15 below: 
Table 4.15 Model Summary of Students’ Learning Style (X2) and 
Speaking Ability (Y) 
Model Summary 
Model R R Square Adjusted R Square Std. Error of the Estimate 
1 .524a .274 .245 .32857 
a. Predictors: (Constant), X2  
 
Based on Table 4.15 above, it is found that the coefficient of 
correlation between students’ learning style (X2) and speaking 
ability (Y) (rxy) is 0.524. The coefficient of correlation (rt) for 
N= 27 at the level significant 𝛼 = 0.05 is 0.380. 
It shows that ro (rxy) is higher than rt (0.524 > 0.380). It means 
that the coefficient of correlation between students’ learning 
style and speaking ability is significant, then the null hypothesis 
(Ho) is rejected and the alternative hypothesis (Ha) is accepted. 
So, it can be said that there is a positive and significant 
correlation between students’ learning style and speaking 
ability. It means that the increase of students’ learning style (X2) 
will be followed by the increase speaking ability (Y). 
The coefficient determination that is shown between 
students’ learning style and speaking ability is 0.274. It means 
that 27.4% variation of speaking ability is influenced by 
students’ learning style and the other 72.6% is influenced by 
others factors. 
c) Third Hypothesis 
The third hypothesis of this research says that there is 
positive and significant correlation between students’ self-
confidence (X1), students’ learning style (X2) and speaking ability 
(Y) at the second semester of English Language Education in IAIN 
Surakarta. To test the hypothesis, the researcher used SPSS 16.0 for 
windows. The researcher follows some assumption as follows: 
If the result of calculation ro is higher than rt (ro > rt), the null 
hypothesis (Ho) is rejected and the alternative hypothesis (Ha) is 
accepted. 
a) If the result of calculation ro is lower than rt (ro < rt), the null 
hypothesis (Ho) is accepted and the alternative hypothesis (Ha) 
is rejected. 
The result of statistical hypothesis of third hypothesis can be 
seen in Table 4.16 below: 
Table 4.16 Multiple Correlation between Students’ Self-Confidence 
(X1), Students’ Learning style (X2) and Speaking Ability (Y) 
Model Summary 
Model R R Square Adjusted R Square Std. Error of the Estimate 
1 .670a .448 .402 .29235 
a. Predictors: (Constant), X2, X1  
 
The result of the computation shows that the correlation 
coefficient (R) between students’ self-confidence (X1), 
students’ learning style (X2) and speaking ability (Y) is 0.670. 
The coefficient of correlation table (rt) for N= 27 at the level 
significant 𝛼 = 0.05 is 0.380. It shows that ro (rxy) is higher than 
rt (0.670 > 0.380). 
It shows that ro (rxy) is higher than rt (0.670 > 0.380). It means 
that the coefficient of correlation between students’ self-
confidence, learning style and speaking ability is significant, 
then the null hypothesis (Ho) is rejected and the alternative 
hypothesis (Ha) is accepted. So, it can be said that there is a 
positive and significant correlation between students’ learning 
style and speaking ability. So, it can be said that there is a 
positive and significant correlation between students’ self-
confidence, students’ learning style and speaking ability. It 
means that the increase of students’ self-confidence (X1) and 
students’ learning style (X2) will be followed by the increase of 
students’ speaking ability (Y). 
The computation also shows the coefficient determination 
between students’ self-confidence, students’ learning style and 
speaking ability is 0.448. it means that 44.8% variation of 
speaking skill is influenced by students’ self-confidence and 
students’ learning style, and the other 55.2% is influenced by 
others factors. 
B. Discussions  
In the previous sub-chapter, the researcher has analyzed the data 
from the questionnaire of students’ self-confidence and students’ learning 
style and the documentation of speaking ability at the second semester of 
English Language Education in IAIN Surakarta. The analysis is to know the 
objective of the study and the result of the problem statement in previous 
chapter that entitled the correlation between students’ self-confidence and 
learning style towards their speaking ability at the second semester of 
English Language Education in IAIN Surakarta in the academic year 
2018/2019. 
The discussion of this research focuses on two categories. First, the 
descriptive analysis of each variable. Second, the inferential data of each 
variable. There are three variables in this research; students’ self-
confidence, students’ learning style and speaking ability. The independent 
variables are students’ self-confidence and students’ learning style. 
Meanwhile, the dependent variable is speaking ability. 
For the data of students’ self-confidence, the highest score of 
questionnaire which given to 27 respondents at the second semester of 
English Language Education in IAIN Surakarta is 84, the lowest score is 45, 
and median 65.00. For the data of students’ learning style that also collected 
from questionnaire which consist of 27 valid items. The result shows that 
the highest score of students’ learning style questionnaire is 81, the lowest 
is 57, and the median is 68.00. For the data of speaking ability the researcher 
got score from document. The result shows that the highest score of 
speaking skill is 3.875, the lowest is 2.50, and the median is 3.25. 
Furthermore, since the computation of normality, linearity, and 
significant testing show that the data are in normal distribution and the 
regression is linier and significant, so the researcher continues to the 
hypothesis. 
From the testing of first hypothesis, it is known that there is positive 
and significant correlation between students’ self-confidence and speaking 
ability. The computation shows ro is higher than rt (0.545 > 0.380). It means 
that there is positive and significant correlation between students’ self-
confidence and speaking ability at the second semester of English Language 
Education in IAIN Surakarta in the academic year 2018/2019. 
The coefficient determination students’ self-confidence and 
speaking ability is 0.297. It means that students’ self-confidence has 
contribution to speaking skill as much as 29.7%. It also means that to 
increase students’ self-confidence will be followed by increase of speaking 
ability. The higher students’ self-confidence, the higher students speaking 
ability will be. 
In this research, the correlation between students’ self-confidence 
and speaking ability supported by Songsiri (2007: 28), students’ self 
confidence in language learning especially in speaking is one of the primary 
factors to encourage or inspire students to achieve their goals. From the 
theory indicated that the result of first hypothesis in this research has 
similarity with that theory. The researcher assumes that if the students have 
a high self-confidence, they will be able to make a speaking is high. 
In addition, from the testing second hypothesis, it is known that there 
is positive and significant correlation between students’ learning style and 
speaking ability. The computation shows ro is higher than rt (0.524 > 0.380). 
It means that there is positive and significant correlation between students’ 
learning style and speaking skill at the second semester of English Language 
Education in IAIN Surakarta in the academic year 2018/2019. 
The coefficient determination students’ learning style and speaking 
ability is 0.274. It means that students’ learning style has contribution to 
speaking skill as much as 27.4%. It also means that to increase students’ 
learning style will be followed by increase of speaking skill. Whatever the 
students’ learning style, they have their own way to learn in the class. 
Wang (2007: 409) defines "learning style as an individual's preferred 
or habitual way of processing the knowledge and transforming the 
knowledge into personal knowledge". It is an educational condition under 
which a student is most likely to learn. Thus, learning style is not really 
concerned with what the learners learn, but rather how they prefer to learn 
the materials. Furthermore, each person has his or her own best way to learn, 
governing how they prefer to receive and process he knowledge. Some 
learners may rely on visual image or presentation, others prefer listening to 
the music while learning; still others may respond better to hands-on 
activities. From the theory indicated that the result of second hypothesis in 
this research has similarity with that theory. The similarity is different 
learning style of the students preference would behave differently in the way 
they perceive, interact with, and respond to the learning environment 
especially in speaking. 
From the testing third hypothesis, it is known that there is positive 
and significant correlation between students’ self-confidence, students’ 
learning style and speaking ability. The computation shows ro (rxy) is higher 
than rt (0.670 > 0.380). It means that there is positive and significant 
correlation between students’ self-confidence, students’ learning style and 
speaking ability at the second semester of English Language Education in 
IAIN Surakarta in the academic year 2018/2019. 
The coefficient determination students’ self-confidence, students’ 
learning style and speaking ability (R2) is 0.448. It means that students’ self-
confidence has contribution to speaking ability as much as 44.8%. it means 
that 44.8% variation of speaking ability is influenced by students’ self-
confidence and students’ learning style, and the other 55.2% is influenced 
by others factors. The result of computation also means that the increase of 
students’ self-confidence and students’ learning style will be followed by 
increase of speaking ability. The higher students’ self-confidence and 
whatever the students’ learning style, the higher students’ speaking ability 
will be. 
Speaking ability is influenced by students’ self-confidence and 
students’ learning style. McPheat (2010: 33) states that the students who 
have high or good self-confidence, they believe in their capability and 
competence. Wang (2007: 410) states that the student who have different 
learning style, preferences would behave differently in the way they 
perceive interact with, and respond to the learning environment. It can be 
assumed that students’ speaking ability is supported by two factors, namely 
students’ self-confidence and students’ learning style. 
Based on the explanation above, the researcher assumes that 
students’ self-confidence and students’ learning style need to be improve 
thus that they give much benefits to the students speaking ability. It is 
because by having students’ self-confidence and students’ learning style, 
the students will be able to get a better achievement in speaking ability. 
From all hypothesis, it can be summarized that there is positive and 
significant correlation between students’ self-confidence (X1) and students’ 
learning style (X2) with speaking ability (Y) at the second semester of 
English Language Education in IAIN Surakarta in the academic year 
2018/2019. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER V 
CONCLUSION, IMPLICATION AND SUGGESTION 
 
A. Conclusion  
From the hypothesis testing results in Chapter IV, the researcher describes 
the conclusion in brief as follows: 
1. There is positive and significant correlation between students’ self-
confidence and speaking ability at the second semester of English Language 
Education in IAIN Surakarta in the academic year 2018/2019. It shows that 
ro (rxy) is higher than rt (0.545 > 0.380). It indicated that the increase of 
students’ self-confidence will be followed by the increase of students’ 
speaking skill. The coefficient determination (R2) is 0.297. It means that 
29.7% variation of speaking ability (Y) is influenced by students’ self-
confidence (X1) and the other 70.3% is influenced by others factors. 
2. There is positive and significant correlation between students’ learning style 
and speaking ability at the second semester of English Language Education 
in IAIN Surakarta in the academic year 2018/2019. It shows that ro (rxy) is 
higher than rt (0.524 > 0.380). It indicated that the increase of students’ 
learning style will be followed by the increase of students’ speaking ability. 
The coefficient determination (R2) is 0.274. It means that 27.4% variation of 
speaking ability (Y) is influenced by students’ learning style (X2) and the 
other 72.6% is influenced by others factors. 
3. There is positive and significant correlation between students’ self-
confidence and students’ learning style with speaking ability at the second 
semester of English Language Education in IAIN Surakarta in the academic 
year 2018/2019. It shows ro (rxy) is higher than rt (0.670 > 0.380). It indicated 
that the increase of students’ self-confidence and students’ learning style will 
be followed by the increase of students’ speaking ability. The coefficient 
determination (R2) is 0.448. It means that 44.8% variation of speaking ability 
is influenced by students’ self-confidence (X1) and students’ learning style 
(X2). 
B. Implication  
Based on the reserach finding, it was conclude that there is positive and 
significant correlation between students’ self-confidence and students’ learning 
style with speaking ability at the second semester of English Language 
Education in IAIN Surakarta in the academic year 2018/2019. It implied that 
students’ self-confidence and students’ learning style had contribution in the 
result of students’ speaking ability. Self-confidence and learning style are factor 
for students who get a good result on speaking ability. It will be easy for students 
to speak if they have good combination between students’ self-confidence and 
students’ learning style. 
After knowing the result of the study that had been explained before, there 
were some points here.  
1. To support the students to get high score in speaking, automatically the 
teachers have to know about the characteristics of students’ self-confidence 
and the students’ variation on the features of their learning style. So, the 
teacher can classify the students that included high self-confidence and low 
self-confidence or classify the students that included visual, auditory or 
kinesthetic learning style. From above, the teachers know who the students 
that give more attention. 
2. The teacher must increase the students’ self-confidence and knowing the 
students’ learning style because of two aspect here self-confidence and 
learning style are correlate in high score of speaking. Then, it can be easier 
for the teacher to teach speaking. 
C. Suggestion  
Based on the conclusion and implication above, the researcher gives some 
suggestion bellow:  
1. For the teachers  
a. The teacher should be aware that there are many factors influencing the 
students’ speaking ability, such as: self-confidence and learning style. 
b. The teacher should give a close attention that students have their own 
characteristics. 
2. For the students  
a. The students increase their self-confidence and knowing their learning 
style since it will be important for them in learning English especially in 
speaking. 
b. The students should maintain their self-confidence and learning style 
because personality can be done by knowing students’ types learn best.  
 
 
3. For other researchers  
The researcher realizes that the result of this research is still far from 
being perfect. The researcher hopes that there will be other researcher which 
concerns other aspects related to speaking ability because are still many 
aspects that can influence students’ speaking skill . Hopefully this research 
will be usefull as a reference to their research. Furthermore, this research 
can be also used as references to develop similar study. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
102 
 
BIBLIOGRAPHY 
Brown, H. Douglas. 1994.  Principle of Language Learning and Teaching. New  
Jersey: Prentice Hall 
Brown, H. Douglas. 2001. Teaching by Principle: An Interactive Approach to  
Language Pedagogy, Second Edition. San Francisco State University: 
Longman, inc. 
Brown, H. Douglas. 2007.  Principle of Language Learning and Teaching. White  
Plains, NY: Pearson Longman. 
De Porter and Mike Hernacki, Quantum Learning Membiasakan Belajar Nyaman 
dan  
Menyenangkan, Terj. From Quantum Learning Unleashing the Genius in 
You by Alwiyah Abdurrahman, Bandung: Kaifa PT. Mizan Pustaka, Cret. 
IX. 2005. 
Djamarah Syaiful Bahri. 2002. Strategi Belajar Mengajar. Jakarta: Rineka Cipta. 
Fauziati, Endang. 2010. Teaching English As a Foreign Language (TEFL). 
Surakarta:  
PT. Era Pustaka Utama. 
Gagne, R. 1985.  The Condition of Learning, Fourth Edition. New York: Holt.  
Rinehart & Winston 
103 
 
Goleman, Daniel. 2006. Social Intelligence: Beyond IQ, Beyond Emotional Graw – 
Hill. 
Harmer, Jeremy. 1998. How to Teach English: Addison Wesley Longman Limited. 
Klein, Stephen B. 2002. Learning – Principles and Applications. New York: Mc  
Graw Hill  
Marks, John L, et al. 1958. Teaching Arithmetic for Understanding. New York: Mc 
Grow - Hill  
McPheat, S. 2010. Personal Confidence and Motivation. Inggris: Mtd Training &  
Ventus Publishing APS. ISBN 978-87-7681-665-0. 
Mehdi Jowkar, The Relationship between Perceptual Learning Style Preferences 
and Listening Comprehension Strategies of Iranian Intermediate EFL 
Learners, SAVAP International, 2012, p. 739. 
Mouly, George J. 1986. Psychology for Effective Teaching.  New York: Rinehart 
and Winston. 
Nunan, David. 1991Research Methods in Language Learning. Cambridge:  
Cambridge University Press. 
Pentcheva, Maya and Todor Shopov, 2003. Whole Language, Whole Person: A  
Handbook of Language Teaching Methodology. Viseu: Passegem. 
Pourhussein Gilakjani, Abbas, Visual, Auditory, Kinesthetic Learning Style and  
104 
 
Their Impact on English Language Teaching, Journal of Studies in 
Education, Vol. 2. No. 1, 2012, p. 106. 
Pritchard, Alan. 2009. Ways of Learning, Second Edition. New York: Routledge,  
2009. 
Siswanto dan Suyanto. 2018. Metodologi Penelitian Kuantitaif Korelasional. 
Klaten: BOSSCRIPT. 
Sujito, Mahir Muttaqin, W., Kurniasih, N., Bakri, S., Budi Santosa, R., Hasan, M. 
A. K., Istiqomah, L., (2019). Combaining subtext application technology 
and collaborative writing to improve EFL remedial students’ writing 
competence with different learning style. Journal of Physics: Conference 
Series, 1175(1). https://doi.org/10.1088/1742-6596/1175/1/012230 
Sugiyono. (2011). Statistik Untuk Penelitian. Bandung : Alfa beta. 
Suharsini, Arikunto. 2006. Prosedur penelitian. Jakarta: Rineka Cipta. 
Thornbury, Scott. 1996. How to Teach Grammar. Harlow: Pearson Education  
Limited. 
Ur, Penny. 1996.  A course in Language Teaching.  Cambridge: Cambridge  
University Press. 
Wang, L. 2007. Variation in Learning Styles in a Group of Chinese English as a  
Foreign Language Learners. International Education Journal, Vol. 8 (2): 
408-417. 
 
105 
 
 
 
APPENDICES 
 
 
 
 
 
 
 
 
 
 
 
 
106 
 
APPENDIX 1 
 
The List Students Joining Tryout 
No Nama L/P 
1 Widad Zita Nuriana  P 
2 Rizka Yogi Dwi Harjanti P 
3 Erlinda Ria Ariviana P 
4 Uswatun Khasanah P 
5 Yurike Resti Rahmawati P 
6 Djuhariyyah Nawang H. P 
7 Syahfitri Dwi Kirani P 
8 Fatyah Ilmal Fitroh P 
9 Adinda Titis Amorita Azzah P 
10 Candra Eka Pangestu L 
11 Amalia Putri Hapsari P 
12 Nurviana Khoirotulliula P 
13 Rindra Alrizqia Trisnarini P 
14 Imroatul Mufidah P 
15 Nova Amelia Nabiilah P 
16 Pavita Ataya P 
17 Nadia Anggraini P 
18 Anisa Seta Warti P 
19 Trian Maliana L 
20 Siti Nur Aisyah P 
21 Ammar Aninditho L 
22 Devita Fitria Aldysa P 
23 Iftika Mar'atus Sholikah P 
24 Ayu Bulan Sri Khodizah P 
25 Rega Ilham Bachtiar L 
26 Lita Anggraini P 
27 Nur Miladia P 
28 Bela Haryu Kusuma Dewi P 
29 Guruh Suseno L 
30 Siti Tsania Fitriyani P 
31 Febriyana Khoirulnisa P 
32 Isnawati Indah Pramujati P 
33 Siti Khoiriyah P 
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APPENDIX 2 
 
The List of Students Joining Test 
No Nama L/P 
1 Tyas Maharani P 
2 Fari Chatu Sholichah P 
3 Mailinda Fajarutami P 
4 Avisyah Arini P 
5 Rosita Ayu Miranda P 
6 Susilowati P 
7 Isthiqomah Suci M. P 
8 Sabrina Nella M. P 
9 Rizqy Mubarokah P 
10 Dyah May Rostantina P 
11 Bagus Amirul Aziz L 
12 Syaifulloh Hamdan R. L 
13 Arindya Iryana Putri P 
14 Salsa Amadhea Ratri P 
15 Beninge Air Bening P 
16 Atikah Nurladzani Santosa P 
17 Elma Bintarti P 
18 Anhardini H. A. P 
19 Zalsa Bella N. P 
20 Davia Rizkia Sabrina P 
21 Sandia Leny S. P 
22 Aisah Rahmawati P 
23 Nendi Lestari P 
24 Thalia Dewi Rahayu P 
25 Sheila Rizki Anjaswari P 
26 Syaoqie Shidqy H. L 
27 Fitria Zulfa Rohmantika P 
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APPENDIX 3 
 
The Blueprint of Students’ Self-Confidence Questionnaire 
(Try Out) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Concept No Indicator Number of Item Total Item 
Self-confidence is 
the belief in 
oneself and 
capability. It refers 
to how people feel 
about their 
capability and 
competence. 
 1 Desire and effort 1, 7, 19, 27 4 
 2  Optimist 2, 8, 13, 20 4 
 3  Motivation 3, 10, 15, 22, 29 5 
 4  Adaptation  4, 11, 16, 23, 25 5 
 5 
Having and utilizing 
superiority 
5, 17, 24, 30 4 
 6 
Having psycal and 
mental health 
6, 12, 18, 26 4 
 7  Autonomous 9, 14, 21, 28 4 
Total Item   30 
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APPENDIX 4 
 
The Questionnaire for Self-Confidence 
 
(Try Out) 
 
Nama :  
Kelas :  
Petunjuk pengisian:  
Beri tanda checklist (v) pada salah satu alternatif jawaban yang sesuai dengan 
keadaan anda yang sebenarnya.  
Keterangan:    
Pertanyaan Positif Pertanyaan Negatif 
Selalu                = 4 Selalu                = 1 
Sering                = 3 Sering                = 2 
Kadang-kadang = 2 Kadang-kadang  = 3 
Tidak pernah     = 1 Tidak pernah      = 4 
 
SELAMAT MENGERJAKAN 
No Pertanyaan S SR KD TP 
1 Ketika ada materi yang tidak saya pahami, 
saya bertanya pada guru atau teman yang 
lebih paham. 
    
2 Saya merasa mampu mengerjakan sesuatu 
dengan baik. 
    
110 
 
3 Saya mudah cemas bila menemui kesulitan 
dalam belajar. 
    
4 Saya mudah bergaul dengan teman-teman 
yang lain. 
    
5 Saya merasa memiliki kelebihan dan bakat 
untuk dikembangkan. 
    
6 Saya selalu merasa bahagia.     
7 Saya berani tampil didepan kelas dengan 
inisiatif sendiri / tanpa ditunjuk atau atau 
dipanggil namanya. 
    
8 Saya yakin bahwa bila dengan belajar keras 
semua materi pembelajaran dapat dipahami. 
    
9 Saya berusaha bersikap tenang dalam 
menyelesaikan masalah. 
    
10 Saya suka tantangan.     
11 Saya banyak dikenal teman-teman.     
12 Saya memiliki fisik yang menunjang 
penampilan. 
    
13 Saya merasa mepunyai prestasi yang baik di 
sekolah. 
    
14 Saya bergantung pada orang lain.     
15 Saya merasa mudah putus asa     
16 Saya lebih suka menyendiri bila sedang ada 
masalah. 
    
17 Saya aktif dalam kegiatan ekstrakurikuler di 
sekolah 
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18 Saya mampu mengatasi ketegangan dalam 
berbagai situasi. 
    
19 Saya memiliki kemauan yang kuat dalam 
mewujudkan keinginan.  
    
20 Saya merasa kemampuan saya dibawah 
kemampuan orang lain. 
    
21 Saya malu apabila tampil sendiri.     
22 Saya menganggap semua masalah pasti ada 
jalan keluarnya. 
    
23 Saya merasa teman-teman tidak mau bergaul 
dengan saya. 
    
24 Saya merasa kesulitan mengembangkan 
kelebihan yang saya miliki. 
    
25 Saya sulit bergaul dengan orang yang baru 
saya kenal. 
    
26 Saya merasa saya tidak menarik.     
27 Saya berusaha menyelesaikan tugas sekolah 
tanpa bantuan orang lain. 
    
28 Saya suka hal-hal yang baru.     
29 Saya merasa pendirian saya mudah berubah- 
ubah. 
    
30 Saya merasa kelebihan yang saya miliki 
dibutuhkan oleh orang lain. 
    
 
 
 
112 
 
APPENDIX 5 
 
The Blueprint of Students’ Learning Style Questionnaire  
(Try Out) 
 
Concept Indicators        Number of Item 
(+) (-) 
Visual Learning 
Style 
a. Neat and disciplinary 
b. Hard to receive 
verbal instruction 
c. Understand well about 
position, shape, 
numeral, and color 
d. Learning by 
visual association 
1, 2 
4 
3 
5 
 
8 6, 7 
  
9, 11 
 
10 
Auditory 
Learning Style 
a. Weak in visual activity 
b. Good in oral activity 
c. Having 
sensitivity 
through music 
d. Learning by 
hearing/listenin
g 
12, 
13 
16, 
17 
19 
14 
15, 18 
20 
 
21, 
22 
- 
Kinesthetic a. Having orientation to 
do trial-error activity 
b. Learning
through physical 
activity 
c. Physical-oriented
and always moving 
d. Having
sensitivity through 
expression and 
Gesture 
24, 
25 
23 
Learning Style  
26, 
27 
 
- 
 
28, 
30 
29 
 
31,  - 
Total 20 11 
Total Item 31 
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APPENDIX 6 
 
The Questionnaire for Students’ Learning Style 
 
(Try Out) 
 
ENGLISH LEARNING STYLE QUESTIONNAIRE 
Nama :  
Kelas :  
Petunjuk pengisian:  
Beri tanda checklist (v) pada salah satu alternatif jawaban yang sesuai dengan 
keadaan anda yang sebenarnya.  
Keterangan:    
SS (Sangat Setuju)              = 5 
S (Setuju)                            = 4 
R (Ragu )                            = 3 
TS (Tidak Setuju)               = 2 
STS (Sangat Tidak Setuju) = 1 
 
SELAMAT MENGERJAKAN 
No Pertanyaan SS S R TS STS 
1 Saya memiliki tulisan yang rapi dan teratur 
sehingga saya mudah membaca buku catatan saya. 
     
2 Saya sangat memperhatikan penampilan saya 
termasuk cara berpakaian baik ketika di dalam 
sekolah maupun di luar sekolah. 
     
3 Saya belajar dengan keadaan buku-buku dan alat 
tulis lainnya berserakan didekat saya. 
     
4 Sebelum mengerjakan soal, saya lebih memilih 
membaca petunjuk terlebih dahulu daripada harus 
mendengarkan penjelasan  mengenai petunjuk 
tersebut. 
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5 Saya langsung mengerti ucapan seseorang ketika 
mereka bertanya atau meminta saya untuk 
melakukan sesuatu tanpa harus mengulanginya. 
     
6 Saya tidak suka memperhatikan ilustrasi gambar 
atau warna yang terdapat dalam buku teks. 
     
7 Saya tidak bisa mengingat dengan jelas posisi tiap 
barang yang saya miliki di kamar. 
     
8 Saat melihat objek dalam bentuk gambar, saya 
dapat dengan mudah mengenali objek yang sama 
walaupun posisi objek itu diputar atau diubah. 
     
9 Saya lebih menyukai penjelasan pelajaran dengan 
menggunakan poster, diagram, model atau tabel. 
     
10 Saya tidak menyukai penjelasan atau informasi 
yang ditulis di papan tulis dan tugas membaca 
yang diberikan guru. 
     
11 Saya selalu menuliskan penjelasan guru agar tidak 
mudah lupa. 
     
12 Ketika membaca buku untuk waktu yang lama, 
mata saya mudah lelah walau mata saya normal. 
     
13 Saya sering salah ketika membaca suatu kata.      
14 Saya merasa mudah membaca tulisan dengan 
ukuran yang kecil. 
     
15 Ketika mengerjakan tugas secara berkelompok, 
saya tidak menguasai pembicaraan dalam 
kelompok saya. 
     
16 Belajar lebih  menyenangkan bagi saya ketika ada 
kesempatan untuk berdiskusi. 
     
17 Saya merasa baik dalam menjelaskan sesuatu 
dengan menggunakan lisan. 
     
18 Saya paling suka jika mendapat tugas menulis 
essay atau laporan, daripada ditanya secara lisan. 
     
19 Saya lebih banyak mengisi hari libur dengan 
mendengarkan music dibandingkan bermain 
dengan teman. 
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20 Saya tidak mampu dengan mudah menghafal lirik 
lagu yang saya dengar. 
     
21 Saya mampu mengingat pelajaran dengan 
mendengarkan penjelasan dari guru. 
     
22 Saya lebih memilih mendengarkan berita dari 
radio daripada membacanya dari koran. 
     
23 Saya tidak berani mencoba-coba mengerjakan soal 
yang cara penyelesaiannya belum pernah saya 
kerjakan. 
     
24 Ketika mendapat lembar soal atau tugas, saya 
langsung mengerjakannya tanpa harus melihat 
instruksinya terlebih dahulu. 
     
25 Daripada memikirkannya matang-matang, saya 
memilih 'trial-error' ketika menghadapi suatu 
masalah. 
     
26 Ketika membaca buku, saya menggunakan jari 
saya untuk menunjuk kata atau kalimat yang 
sedang saya baca. 
     
27 Saya mudah mengerti pelajaran dengan menulis 
ulang atau mengetik catatan pelajaran saya di 
rumah. 
     
28 Waktu yang saya butuhkan untuk mengerjakan 
tugas cukup lama, karena saya harus berjalan ke 
sana kemari, beristirahat sebentar, atau 
mengerjakan hal lain, untuk mendapatkan ide lebih 
lanjut. 
     
29 Saya tidak menyukai pelajaran melalui permainan 
yang menyibukkan secara fisik di kelas. 
     
30 Ketika menjelaskan sesuatu dalam kegiatan 
diskusi atau belajar kelompok, tangan saya tidak 
bisa diam, pasti ikut menerangkan juga. 
     
31 Ketika menjelaskan suatu materi yang ditanyakan 
teman, saya terbiasa menyentuh teman tersebut 
untuk memperoleh perhatiannya. 
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APPENDIX 7 
The Blueprint of Students’ Self-Confidence Questionnaire 
(Test) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Concept No Indicator Number of Item Total Item 
Self-confidence is 
the belief in 
oneself and 
capability. It refers 
to how people feel 
about their 
capability and 
competence. 
 1 Desire and effort 1, 7, 19, 27 4 
 2  Optimist 2, 8, 13, 20 4 
 3  Motivation 10, 22 2 
 4  Adaptation  4, 11, 25 3 
 5 
Having and utilizing 
superiority 
5, 24, 30 3 
 6 
Having psycal and 
mental health 
6, 12, 18, 26 4 
 7  Autonomous 9, 21, 28 3 
Total Item   23 
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APPENDIX 8 
 
The Questionnaire for Students’ Self-Confidence 
(Test) 
 
Nama :  
Kelas :  
Petunjuk pengisian:  
Beri tanda checklist (v) pada salah satu alternatif jawaban yang sesuai dengan 
keadaan anda yang sebenarnya.  
Keterangan:    
Pertanyaan Positif Pertanyaan Negatif 
Selalu                = 4 Selalu                = 1 
Sering                = 3 Sering                = 2 
Kadang-kadang = 2 Kadang-kadang  = 3 
Tidak pernah     = 1 Tidak pernah      = 4 
 
SELAMAT MENGERJAKAN 
No Pertanyaan S SR KD TP 
1 Ketika ada materi yang tidak saya pahami, 
saya bertanya pada guru atau teman yang 
lebih paham. 
    
2 Saya merasa mampu mengerjakan sesuatu 
dengan baik. 
    
3 Saya mudah bergaul dengan teman-teman 
yang lain. 
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4 Saya merasa memiliki kelebihan dan bakat 
untuk dikembangkan. 
    
5 Saya selalu merasa bahagia.     
6 Saya berani tampil didepan kelas dengan 
inisiatif sendiri / tanpa ditunjuk atau atau 
dipanggil namanya. 
    
7 Saya yakin bahwa bila dengan belajar keras 
semua materi pembelajaran dapat dipahami. 
    
8 Saya berusaha bersikap tenang dalam 
menyelesaikan masalah. 
    
9 Saya suka tantangan.     
10 Saya banyak dikenal teman-teman.     
11 Saya memiliki fisik yang menunjang 
penampilan. 
    
12 Saya merasa mepunyai prestasi yang baik di 
sekolah. 
    
13 Saya mampu mengatasi ketegangan dalam 
berbagai situasi. 
    
14 Saya memiliki kemauan yang kuat dalam 
mewujudkan keinginan.  
    
15 Saya merasa kemampuan saya dibawah 
kemampuan orang lain. 
    
16 Saya malu apabila tampil sendiri.     
17 Saya menganggap semua masalah pasti ada 
jalan keluarnya. 
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18 Saya merasa kesulitan mengembangkan 
kelebihan yang saya miliki. 
    
19 Saya sulit bergaul dengan orang yang baru 
saya kenal. 
    
20 Saya merasa saya tidak menarik.     
21 Saya berusaha menyelesaikan tugas sekolah 
tanpa bantuan orang lain. 
    
22 Saya suka hal-hal yang baru.     
23 Saya merasa kelebihan yang saya miliki 
dibutuhkan oleh orang lain. 
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APPENDIX 9 
 
The Blueprint of Students’ Learning Style Questionnaire 
(Test) 
 
Concept Indicators        Number of Item 
(+) (-) 
Visual Learning 
Style 
a. Neat and disciplinary 
b. Hard to receive verbal 
instruction 
c. Understand well about 
position, shape, numeral, 
and color 
d. Learning by visual 
association 
1, 2 
4 
- 
5 
 
- 6, 7 
  
11 
 
10 
Auditory 
Learning Style 
a. Weak in visual activity 
b. Good in oral activity 
c. Having sensitivity 
through music 
d. Learning by 
hearing/listening 
             - 
16, 
17 
19 
14 
15, 
     - 
 
21, 
22 
- 
Kinesthetic a. Having orientation to do 
trial-error activity 
b. Learning through 
physical activity 
c. Physical-oriented and 
always moving 
d. Having sensitivity 
through expression and 
gesture 
24 23 
Learning Style  
26, 
27 
 
- 
 
30 - 
 
31,  - 
Total 14 7 
Total Item 21 
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APPENDIX 10 
 
The Questionnaire for Students’ Learning Style 
(Test) 
 
ENGLISH LEARNING STYLE QUESTIONNAIRE 
Nama :  
Kelas :  
Petunjuk pengisian:  
Beri tanda checklist (v) pada salah satu alternatif jawaban yang sesuai dengan 
keadaan anda yang sebenarnya.  
Keterangan:    
SS (Sangat Setuju)              = 5 
S (Setuju)                            = 4 
R (Ragu )                            = 3 
TS (Tidak Setuju)               = 2 
STS (Sangat Tidak Setuju) = 1 
 
SELAMAT MENGERJAKAN 
No Pertanyaan SS S R TS STS 
1 Saya memiliki tulisan yang rapi dan teratur 
sehingga saya mudah membaca buku catatan saya. 
     
2 Saya sangat memperhatikan penampilan saya 
termasuk cara berpakaian baik ketika di dalam 
sekolah maupun di luar sekolah. 
     
3 Sebelum mengerjakan soal, saya lebih memilih 
membaca petunjuk terlebih dahulu daripada harus 
mendengarkan penjelasan  mengenai petunjuk 
tersebut. 
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4 Saya langsung mengerti ucapan seseorang ketika 
mereka bertanya atau meminta saya untuk 
melakukan sesuatu tanpa harus mengulanginya. 
     
5 Saya tidak suka memperhatikan ilustrasi gambar 
atau warna yang terdapat dalam buku teks. 
     
6 Saya tidak bisa mengingat dengan jelas posisi tiap 
barang yang saya miliki di kamar. 
     
7 Saya tidak menyukai penjelasan atau informasi 
yang ditulis di papan tulis dan tugas membaca 
yang diberikan guru. 
     
8 Saya selalu menuliskan penjelasan guru agar tidak 
mudah lupa. 
     
9 Saya merasa mudah membaca tulisan dengan 
ukuran yang kecil. 
     
10 Ketika mengerjakan tugas secara berkelompok, 
saya tidak menguasai pembicaraan dalam 
kelompok saya. 
     
11 Belajar lebih  menyenangkan bagi saya ketika ada 
kesempatan untuk berdiskusi. 
     
12 Saya merasa baik dalam menjelaskan sesuatu 
dengan menggunakan lisan. 
     
13 Saya lebih banyak mengisi hari libur dengan 
mendengarkan music dibandingkan bermain 
dengan teman. 
     
14 Saya mampu mengingat pelajaran dengan 
mendengarkan penjelasan dari guru. 
     
15 Saya lebih memilih mendengarkan berita dari 
radio daripada membacanya dari koran. 
     
16 Saya tidak berani mencoba-coba mengerjakan soal 
yang cara penyelesaiannya belum pernah saya 
kerjakan. 
     
17 Ketika mendapat lembar soal atau tugas, saya 
langsung mengerjakannya tanpa harus melihat 
instruksinya terlebih dahulu. 
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18 Ketika membaca buku, saya menggunakan jari 
saya untuk menunjuk kata atau kalimat yang 
sedang saya baca. 
     
19 Saya mudah mengerti pelajaran dengan menulis 
ulang atau mengetik catatan pelajaran saya di 
rumah. 
     
20 Ketika menjelaskan sesuatu dalam kegiatan 
diskusi atau belajar kelompok, tangan saya tidak 
bisa diam, pasti ikut menerangkan juga. 
     
21 Ketika menjelaskan suatu materi yang ditanyakan 
teman, saya terbiasa menyentuh teman tersebut 
untuk memperoleh perhatiannya. 
     
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
124 
 
APPENDIX 11 
 
Score of Students’ Speaking Ability 
NO INITIAL NAME SCORE 
1 T.M 3.375 
2 F.C.S 3.25 
3 M.F 3.25 
4 A.A 3.5 
5 R.A.M 2.625 
6 S. 2.875 
7 I.S.M 3.375 
8 S.N.M 2.875 
9 R.M 3.625 
10 D.M.R 3.875 
11 B.A.A 3.25 
12 S.H.R 3.75 
13 A.I.P 3.75 
14 S.A.R 3.375 
15 B.A.B 2.5 
16 A.N.S 3.75 
17 E.B 3.5 
18 A.H.A 3 
19 Z.B.N 3.75 
20 D.R.S 3.125 
21 S.L.S 3.5 
22 A.R 2.625 
23 N.L 3.5 
24 T.D.R 3.375 
25 S.R.A 2.875 
26 S.S.H 3.125 
27 F.Z.R 3.5 
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APPENDIX 12 
Score of Students’ Self-Confidence Try Out 
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APPENDIX 13 
 
Validity of Students’ Self-ConfidenceTry Out 
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APPENDIX 14 
 
Reliability of Students’ Self-Confidence Try Out 
 
 
Reliability Statistics 
Cronbach's Alpha N of Items 
.731 31 
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APPENDIX 15 
Score of Students’ Learning Style Try Out 
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APPENDIX 16 
 
Validity of Students’ Learning Style Try Out 
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APPENDIX 17 
 
Reliability of Students’ Learning Style Try Out 
 
Reliability Statistics 
Cronbach's Alpha N of Items 
.722 32 
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APPENDIX 18 
Score of Students’ Self-Confidence Test 
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APPENDIX 19 
Score of Students’ Learning Style Test 
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APPENDIX 20 
 
The Distribution Frequency and Histogram of Students’ Self-Confidence 
Descriptive Statistics 
 
N Minimum Maximum Mean Std. Deviation 
X1 27 45.00 84.00 66.2222 9.96275 
X2 27 57.00 81.00 68.2593 5.93939 
Y 27 2.50 3.88 3.2917 .37819 
Valid N 
(listwise) 
27     
 
X1 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 45 1 3.7 3.7 3.7 
46 1 3.7 3.7 7.4 
49 1 3.7 3.7 11.1 
54 1 3.7 3.7 14.8 
55 1 3.7 3.7 18.5 
57 1 3.7 3.7 22.2 
62 1 3.7 3.7 25.9 
64 1 3.7 3.7 29.6 
65 1 3.7 3.7 33.3 
66 3 11.1 11.1 44.4 
67 2 7.4 7.4 51.9 
69 1 3.7 3.7 55.6 
70 4 14.8 14.8 70.4 
71 1 3.7 3.7 74.1 
74 4 14.8 14.8 88.9 
75 1 3.7 3.7 92.6 
84 2 7.4 7.4 100.0 
Total 27 100.0 100.0  
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APPENDIX 21 
 
The Distribution Frequency and Histogram of Students’ Learning Style 
 
Descriptive Statistics 
 
N Minimum Maximum Mean Std. Deviation 
X1 27 45.00 84.00 66.2222 9.96275 
X2 27 57.00 81.00 68.2593 5.93939 
Y 27 2.50 3.88 3.2917 .37819 
Valid N 
(listwise) 
27     
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X2 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 57 1 3.7 3.7 3.7 
59 1 3.7 3.7 7.4 
61 2 7.4 7.4 14.8 
63 2 7.4 7.4 22.2 
64 1 3.7 3.7 25.9 
65 2 7.4 7.4 33.3 
66 3 11.1 11.1 44.4 
67 2 7.4 7.4 51.9 
68 1 3.7 3.7 55.6 
69 2 7.4 7.4 63.0 
71 1 3.7 3.7 66.7 
72 1 3.7 3.7 70.4 
73 1 3.7 3.7 74.1 
74 2 7.4 7.4 81.5 
75 3 11.1 11.1 92.6 
77 1 3.7 3.7 96.3 
81 1 3.7 3.7 100.0 
Total 27 100.0 100.0  
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APPENDIX 22 
 
The Distribution Frequency and Histogram of Students’ Speaking Ability 
 
Descriptive Statistics 
 
N Minimum Maximum Mean Std. Deviation 
X1 27 45.00 84.00 66.2222 9.96275 
X2 27 57.00 81.00 68.2593 5.93939 
Y 27 2.50 3.88 3.2917 .37819 
Valid N 
(listwise) 
27     
 
Y 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 2.5 1 3.7 3.7 3.7 
2.625 2 7.4 7.4 11.1 
2.875 3 11.1 11.1 22.2 
3 1 3.7 3.7 25.9 
3.125 2 7.4 7.4 33.3 
3.25 3 11.1 11.1 44.4 
3.375 4 14.8 14.8 59.3 
3.5 5 18.5 18.5 77.8 
3.625 1 3.7 3.7 81.5 
3.75 4 14.8 14.8 96.3 
3.875 1 3.7 3.7 100.0 
Total 27 100.0 100.0  
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APPENDIX 23 
 
Normality Test of Students’ Self-Confidence, Students’ Learning Style and 
Speaking Ability 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Tests of Normality 
 
Kolmogorov-Smirnova Shapiro-Wilk 
 
Statistic df Sig. Statistic df Sig. 
X1 .158 27 .083 .937 27 .101 
X2 .102 27 .200* .980 27 .852 
Y .143 27 .167 .945 27 .160 
a. Lilliefors Significance Correction    
*. This is a lower bound of the true significance.   
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APPENDIX 24 
Linearity Test 
1. Linearity Test of Students’ Self-Confidence and Speaking Ability 
 
 
Measures of Association 
 R R Squared Eta Eta Squared 
Y * X1 .545 .297 .840 .706 
 
2. Linearity Test of Students’ Learning Style and Speaking Ability 
ANOVA Table 
   Sum of 
Squares df 
Mean 
Square F Sig. 
Y * X2 Between 
Groups 
(Combined) 2.279 16 .142 .989 .525 
Linearity 1.020 1 1.020 7.081 .024 
Deviation from 
Linearity 
1.259 15 .084 .583 .833 
Within Groups 1.440 10 .144   
Total 3.719 26    
 
 
 
 
ANOVA Table 
   Sum of 
Squares Df 
Mean 
Square F Sig. 
Y * X1 Between 
Groups 
(Combined) 2.625 16 .164 1.500 .261 
Linearity 1.104 1 1.104 10.093 .010 
Deviation from 
Linearity 
1.521 15 .101 .927 .567 
Within Groups 1.094 10 .109 
  
Total 3.719 26    
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Measures of Association 
 R R Squared Eta Eta Squared 
Y * X2 .524 .274 .783 .613 
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APPENDIX 25 
 
Test of Hypothesis 
 
1. The Result of first Hypothesis 
Model Summary 
Model R R Square Adjusted R Square Std. Error of the Estimate 
1 .545a .297 .269 .32341 
a. Predictors: (Constant), X1  
 
ANOVAb 
Model Sum of Squares df Mean Square F Sig. 
1 Regression 1.104 1 1.104 10.555 .003a 
Residual 2.615 25 .105   
Total 3.719 26    
a. Predictors: (Constant), X1     
b. Dependent Variable: Y     
 
Coefficientsa 
Model 
Unstandardized Coefficients 
Standardized 
Coefficients 
t Sig. B Std. Error Beta 
1 (Constant) 1.922 .426  4.510 .000 
X1 .021 .006 .545 3.249 .003 
a. Dependent Variable: Y     
 
2. The Result of Second Hypothesis 
Model Summary 
Model R R Square Adjusted R Square Std. Error of the Estimate 
1 .524a .274 .245 .32857 
a. Predictors: (Constant), X2  
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ANOVAb 
Model Sum of Squares df Mean Square F Sig. 
1 Regression 1.020 1 1.020 9.446 .005a 
Residual 2.699 25 .108   
Total 3.719 26    
a. Predictors: (Constant), X2     
b. Dependent Variable: Y     
 
Coefficientsa 
Model 
Unstandardized Coefficients 
Standardized 
Coefficients 
t Sig. B Std. Error Beta 
1 (Constant) 1.016 .743  1.366 .184 
X2 .033 .011 .524 3.073 .005 
a. Dependent Variable: Y     
 
3. The Result of Third Hypothesis 
Model Summary 
Model R R Square Adjusted R Square Std. Error of the Estimate 
1 .670a .448 .402 .29235 
a. Predictors: (Constant), X2, X1  
 
ANOVAb 
Model Sum of Squares df Mean Square F Sig. 
1 Regression 1.668 2 .834 9.756 .001a 
Residual 2.051 24 .085   
Total 3.719 26    
a. Predictors: (Constant), X2, X1     
b. Dependent Variable: Y     
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Coefficientsa 
Model 
Unstandardized Coefficients 
Standardized 
Coefficients 
t Sig. B Std. Error Beta 
1 (Constant) .441 .693  .636 .530 
X1 .016 .006 .434 2.753 .011 
X2 .026 .010 .405 2.568 .017 
a. Dependent Variable: Y     
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APPENDIX 26 
 
R Product Moment Table  
 
 
 
df = (N-2) 
Tingkat signifikansi untuk uji satu arah 
0.05 0.025 0.01 0.005 0.0005 
Tingkat signifikansi untuk uji dua arah 
0.1 0.05 0.02 0.01 0.001 
1 0.9877 0.9969 0.9995 0.9999 1.0000 
2 0.9000 0.9500 0.9800 0.9900 0.9990 
3 0.8054 0.8783 0.9343 0.9587 0.9911 
4 0.7293 0.8114 0.8822 0.9172 0.9741 
5 0.6694 0.7545 0.8329 0.8745 0.9509 
6 0.6215 0.7067 0.7887 0.8343 0.9249 
7 0.5822 0.6664 0.7498 0.7977 0.8983 
8 0.5494 0.6319 0.7155 0.7646 0.8721 
9 0.5214 0.6021 0.6851 0.7348 0.8470 
10 0.4973 0.5760 0.6581 0.7079 0.8233 
11 0.4762 0.5529 0.6339 0.6835 0.8010 
12 0.4575 0.5324 0.6120 0.6614 0.7800 
13 0.4409 0.5140 0.5923 0.6411 0.7604 
14 0.4259 0.4973 0.5742 0.6226 0.7419 
15 0.4124 0.4821 0.5577 0.6055 0.7247 
16 0.4000 0.4683 0.5425 0.5897 0.7084 
17 0.3887 0.4555 0.5285 0.5751 0.6932 
18 0.3783 0.4438 0.5155 0.5614 0.6788 
19 0.3687 0.4329 0.5034 0.5487 0.6652 
20 0.3598 0.4227 0.4921 0.5368 0.6524 
21 0.3515 0.4132 0.4815 0.5256 0.6402 
22 0.3438 0.4044 0.4716 0.5151 0.6287 
23 0.3365 0.3961 0.4622 0.5052 0.6178 
24 0.3297 0.3882 0.4534 0.4958 0.6074 
25 0.3233 0.3809 0.4451 0.4869 0.5974 
26 0.3172 0.3739 0.4372 0.4785 0.5880 
27 0.3115 0.3673 0.4297 0.4705 0.5790 
28 0.3061 0.3610 0.4226 0.4629 0.5703 
29 0.3009 0.3550 0.4158 0.4556 0.5620 
30 0.2960 0.3494 0.4093 0.4487 0.5541 
31 0.2913 0.3440 0.4032 0.4421 0.5465 
32 0.2869 0.3388 0.3972 0.4357 0.5392 
33 0.2826 0.3338 0.3916 0.4296 0.5322 
34 0.2785 0.3291 0.3862 0.4238 0.5254 
35 0.2746 0.3246 0.3810 0.4182 0.5189 
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36 0.2709 0.3202 0.3760 0.4128 0.5126 
37 0.2673 0.3160 0.3712 0.4076 0.5066 
38 0.2638 0.3120 0.3665 0.4026 0.5007 
39 0.2605 0.3081 0.3621 0.3978 0.4950 
40 0.2573 0.3044 0.3578 0.3932 0.4896 
41 0.2542 0.3008 0.3536 0.3887 0.4843 
42 0.2512 0.2973 0.3496 0.3843 0.4791 
43 0.2483 0.2940 0.3457 0.3801 0.4742 
44 0.2455 0.2907 0.3420 0.3761 0.4694 
45 0.2429 0.2876 0.3384 0.3721 0.4647 
46 0.2403 0.2845 0.3348 0.3683 0.4601 
47 0.2377 0.2816 0.3314 0.3646 0.4557 
48 0.2353 0.2787 0.3281 0.3610 0.4514 
49 0.2329 0.2759 0.3249 0.3575 0.4473 
50 0.2306 0.2732 0.3218 0.3542 0.4432 
 
 
 
df = (N-2) 
Tingkat signifikansi untuk uji satu arah 
0.05 0.025 0.01 0.005 0.0005 
Tingkat signifikansi untuk uji dua arah 
0.1 0.05 0.02 0.01 0.001 
51 0.2284 0.2706 0.3188 0.3509 0.4393 
52 0.2262 0.2681 0.3158 0.3477 0.4354 
53 0.2241 0.2656 0.3129 0.3445 0.4317 
54 0.2221 0.2632 0.3102 0.3415 0.4280 
55 0.2201 0.2609 0.3074 0.3385 0.4244 
56 0.2181 0.2586 0.3048 0.3357 0.4210 
57 0.2162 0.2564 0.3022 0.3328 0.4176 
58 0.2144 0.2542 0.2997 0.3301 0.4143 
59 0.2126 0.2521 0.2972 0.3274 0.4110 
60 0.2108 0.2500 0.2948 0.3248 0.4079 
61 0.2091 0.2480 0.2925 0.3223 0.4048 
62 0.2075 0.2461 0.2902 0.3198 0.4018 
63 0.2058 0.2441 0.2880 0.3173 0.3988 
64 0.2042 0.2423 0.2858 0.3150 0.3959 
65 0.2027 0.2404 0.2837 0.3126 0.3931 
66 0.2012 0.2387 0.2816 0.3104 0.3903 
67 0.1997 0.2369 0.2796 0.3081 0.3876 
68 0.1982 0.2352 0.2776 0.3060 0.3850 
69 0.1968 0.2335 0.2756 0.3038 0.3823 
70 0.1954 0.2319 0.2737 0.3017 0.3798 
71 0.1940 0.2303 0.2718 0.2997 0.3773 
72 0.1927 0.2287 0.2700 0.2977 0.3748 
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73 0.1914 0.2272 0.2682 0.2957 0.3724 
74 0.1901 0.2257 0.2664 0.2938 0.3701 
75 0.1888 0.2242 0.2647 0.2919 0.3678 
76 0.1876 0.2227 0.2630 0.2900 0.3655 
77 0.1864 0.2213 0.2613 0.2882 0.3633 
78 0.1852 0.2199 0.2597 0.2864 0.3611 
79 0.1841 0.2185 0.2581 0.2847 0.3589 
80 0.1829 0.2172 0.2565 0.2830 0.3568 
81 0.1818 0.2159 0.2550 0.2813 0.3547 
82 0.1807 0.2146 0.2535 0.2796 0.3527 
83 0.1796 0.2133 0.2520 0.2780 0.3507 
84 0.1786 0.2120 0.2505 0.2764 0.3487 
85 0.1775 0.2108 0.2491 0.2748 0.3468 
86 0.1765 0.2096 0.2477 0.2732 0.3449 
87 0.1755 0.2084 0.2463 0.2717 0.3430 
88 0.1745 0.2072 0.2449 0.2702 0.3412 
89 0.1735 0.2061 0.2435 0.2687 0.3393 
90 0.1726 0.2050 0.2422 0.2673 0.3375 
91 0.1716 0.2039 0.2409 0.2659 0.3358 
92 0.1707 0.2028 0.2396 0.2645 0.3341 
93 0.1698 0.2017 0.2384 0.2631 0.3323 
94 0.1689 0.2006 0.2371 0.2617 0.3307 
95 0.1680 0.1996 0.2359 0.2604 0.3290 
96 0.1671 0.1986 0.2347 0.2591 0.3274 
97 0.1663 0.1975 0.2335 0.2578 0.3258 
98 0.1654 0.1966 0.2324 0.2565 0.3242 
99 0.1646 0.1956 0.2312 0.2552 0.3226 
100 0.1638 0.1946 0.2301 0.2540 0.3211 
 
 
 
df = (N-2) 
Tingkat signifikansi untuk uji satu arah 
0.05 0.025 0.01 0.005 0.0005 
Tingkat signifikansi untuk uji dua arah 
0.1 0.05 0.02 0.01 0.001 
101 0.1630 0.1937 0.2290 0.2528 0.3196 
102 0.1622 0.1927 0.2279 0.2515 0.3181 
103 0.1614 0.1918 0.2268 0.2504 0.3166 
104 0.1606 0.1909 0.2257 0.2492 0.3152 
105 0.1599 0.1900 0.2247 0.2480 0.3137 
106 0.1591 0.1891 0.2236 0.2469 0.3123 
107 0.1584 0.1882 0.2226 0.2458 0.3109 
108 0.1576 0.1874 0.2216 0.2446 0.3095 
109 0.1569 0.1865 0.2206 0.2436 0.3082 
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110 0.1562 0.1857 0.2196 0.2425 0.3068 
111 0.1555 0.1848 0.2186 0.2414 0.3055 
112 0.1548 0.1840 0.2177 0.2403 0.3042 
113 0.1541 0.1832 0.2167 0.2393 0.3029 
114 0.1535 0.1824 0.2158 0.2383 0.3016 
115 0.1528 0.1816 0.2149 0.2373 0.3004 
116 0.1522 0.1809 0.2139 0.2363 0.2991 
117 0.1515 0.1801 0.2131 0.2353 0.2979 
118 0.1509 0.1793 0.2122 0.2343 0.2967 
119 0.1502 0.1786 0.2113 0.2333 0.2955 
120 0.1496 0.1779 0.2104 0.2324 0.2943 
121 0.1490 0.1771 0.2096 0.2315 0.2931 
122 0.1484 0.1764 0.2087 0.2305 0.2920 
123 0.1478 0.1757 0.2079 0.2296 0.2908 
124 0.1472 0.1750 0.2071 0.2287 0.2897 
125 0.1466 0.1743 0.2062 0.2278 0.2886 
126 0.1460 0.1736 0.2054 0.2269 0.2875 
127 0.1455 0.1729 0.2046 0.2260 0.2864 
128 0.1449 0.1723 0.2039 0.2252 0.2853 
129 0.1443 0.1716 0.2031 0.2243 0.2843 
130 0.1438 0.1710 0.2023 0.2235 0.2832 
131 0.1432 0.1703 0.2015 0.2226 0.2822 
132 0.1427 0.1697 0.2008 0.2218 0.2811 
133 0.1422 0.1690 0.2001 0.2210 0.2801 
134 0.1416 0.1684 0.1993 0.2202 0.2791 
135 0.1411 0.1678 0.1986 0.2194 0.2781 
136 0.1406 0.1672 0.1979 0.2186 0.2771 
137 0.1401 0.1666 0.1972 0.2178 0.2761 
138 0.1396 0.1660 0.1965 0.2170 0.2752 
139 0.1391 0.1654 0.1958 0.2163 0.2742 
140 0.1386 0.1648 0.1951 0.2155 0.2733 
141 0.1381 0.1642 0.1944 0.2148 0.2723 
142 0.1376 0.1637 0.1937 0.2140 0.2714 
143 0.1371 0.1631 0.1930 0.2133 0.2705 
144 0.1367 0.1625 0.1924 0.2126 0.2696 
145 0.1362 0.1620 0.1917 0.2118 0.2687 
146 0.1357 0.1614 0.1911 0.2111 0.2678 
147 0.1353 0.1609 0.1904 0.2104 0.2669 
148 0.1348 0.1603 0.1898 0.2097 0.2660 
149 0.1344 0.1598 0.1892 0.2090 0.2652 
150 0.1339 0.1593 0.1886 0.2083 0.2643 
 
150 
 
 
 
df = (N-2) 
Tingkat signifikansi untuk uji satu arah 
0.05 0.025 0.01 0.005 0.0005 
Tingkat signifikansi untuk uji dua arah 
0.1 0.05 0.02 0.01 0.001 
151 0.1335 0.1587 0.1879 0.2077 0.2635 
152 0.1330 0.1582 0.1873 0.2070 0.2626 
153 0.1326 0.1577 0.1867 0.2063 0.2618 
154 0.1322 0.1572 0.1861 0.2057 0.2610 
155 0.1318 0.1567 0.1855 0.2050 0.2602 
156 0.1313 0.1562 0.1849 0.2044 0.2593 
157 0.1309 0.1557 0.1844 0.2037 0.2585 
158 0.1305 0.1552 0.1838 0.2031 0.2578 
159 0.1301 0.1547 0.1832 0.2025 0.2570 
160 0.1297 0.1543 0.1826 0.2019 0.2562 
161 0.1293 0.1538 0.1821 0.2012 0.2554 
162 0.1289 0.1533 0.1815 0.2006 0.2546 
163 0.1285 0.1528 0.1810 0.2000 0.2539 
164 0.1281 0.1524 0.1804 0.1994 0.2531 
165 0.1277 0.1519 0.1799 0.1988 0.2524 
166 0.1273 0.1515 0.1794 0.1982 0.2517 
167 0.1270 0.1510 0.1788 0.1976 0.2509 
168 0.1266 0.1506 0.1783 0.1971 0.2502 
169 0.1262 0.1501 0.1778 0.1965 0.2495 
170 0.1258 0.1497 0.1773 0.1959 0.2488 
171 0.1255 0.1493 0.1768 0.1954 0.2481 
172 0.1251 0.1488 0.1762 0.1948 0.2473 
173 0.1247 0.1484 0.1757 0.1942 0.2467 
174 0.1244 0.1480 0.1752 0.1937 0.2460 
175 0.1240 0.1476 0.1747 0.1932 0.2453 
176 0.1237 0.1471 0.1743 0.1926 0.2446 
177 0.1233 0.1467 0.1738 0.1921 0.2439 
178 0.1230 0.1463 0.1733 0.1915 0.2433 
179 0.1226 0.1459 0.1728 0.1910 0.2426 
180 0.1223 0.1455 0.1723 0.1905 0.2419 
181 0.1220 0.1451 0.1719 0.1900 0.2413 
182 0.1216 0.1447 0.1714 0.1895 0.2406 
183 0.1213 0.1443 0.1709 0.1890 0.2400 
184 0.1210 0.1439 0.1705 0.1884 0.2394 
185 0.1207 0.1435 0.1700 0.1879 0.2387 
186 0.1203 0.1432 0.1696 0.1874 0.2381 
187 0.1200 0.1428 0.1691 0.1869 0.2375 
188 0.1197 0.1424 0.1687 0.1865 0.2369 
151 
 
189 0.1194 0.1420 0.1682 0.1860 0.2363 
190 0.1191 0.1417 0.1678 0.1855 0.2357 
191 0.1188 0.1413 0.1674 0.1850 0.2351 
192 0.1184 0.1409 0.1669 0.1845 0.2345 
193 0.1181 0.1406 0.1665 0.1841 0.2339 
194 0.1178 0.1402 0.1661 0.1836 0.2333 
195 0.1175 0.1398 0.1657 0.1831 0.2327 
196 0.1172 0.1395 0.1652 0.1827 0.2321 
197 0.1169 0.1391 0.1648 0.1822 0.2315 
198 0.1166 0.1388 0.1644 0.1818 0.2310 
199 0.1164 0.1384 0.1640 0.1813 0.2304 
200 0.1161 0.1381 0.1636 0.1809 0.2298 
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APPENDIX 27 
 
 
Table Distribusi F untuk probabilitas 0.05 
 
 
 
df 
untuk 
penyeb
ut 
(N2) 
 
                         df untuk pembilang (N1) 
1 2 3 4 5 6 7 8 9 10 11 12 1
3 
14 15 
1 161 19
9 
216 225 230 23
4 
237 239 241 242 24
3 
244 24
5 
24
5 
246 
2 18.5
1 
19.
00 
19.1
6 
19.2
5 
19.3
0 
19.
33 
19.3
5 
19.3
7 
19.3
8 
19.4
0 
19.
40 
19.4
1 
19.
42 
19.
42 
19.4
3 
3 10.1
3 
9.5
5 
9.28 9.12 9.01 8.9
4 
8.89 8.85 8.81 8.79 8.7
6 
8.74 8.7
3 
8.7
1 
8.70 
4 7.71 6.9
4 
6.59 6.39 6.26 6.1
6 
6.09 6.04 6.00 5.96 5.9
4 
5.91 5.8
9 
5.8
7 
5.86 
5 6.61 5.7
9 
5.41 5.19 5.05 4.9
5 
4.88 4.82 4.77 4.74 4.7
0 
4.68 4.6
6 
4.6
4 
4.62 
6 5.99 5.1
4 
4.76 4.53 4.39 4.2
8 
4.21 4.15 4.10 4.06 4.0
3 
4.00 3.9
8 
3.9
6 
3.94 
7 5.59 4.7
4 
4.35 4.12 3.97 3.8
7 
3.79 3.73 3.68 3.64 3.6
0 
3.57 3.5
5 
3.5
3 
3.51 
8 5.32 4.4
6 
4.07 3.84 3.69 3.5
8 
3.50 3.44 3.39 3.35 3.3
1 
3.28 3.2
6 
3.2
4 
3.22 
9 5.12 4.2
6 
3.86 3.63 3.48 3.3
7 
3.29 3.23 3.18 3.14 3.1
0 
3.07 3.0
5 
3.0
3 
3.01 
10 4.96 4.1
0 
3.71 3.48 3.33 3.2
2 
3.14 3.07 3.02 2.98 2.9
4 
2.91 2.8
9 
2.8
6 
2.85 
11 4.84 3.9
8 
3.59 3.36 3.20 3.0
9 
3.01 2.95 2.90 2.85 2.8
2 
2.79 2.7
6 
2.7
4 
2.72 
12 4.75 3.8
9 
3.49 3.26 3.11 3.0
0 
2.91 2.85 2.80 2.75 2.7
2 
2.69 2.6
6 
2.6
4 
2.62 
13 4.67 3.8
1 
3.41 3.18 3.03 2.9
2 
2.83 2.77 2.71 2.67 2.6
3 
2.60 2.5
8 
2.5
5 
2.53 
14 4.60 3.7
4 
3.34 3.11 2.96 2.8
5 
2.76 2.70 2.65 2.60 2.5
7 
2.53 2.5
1 
2.4
8 
2.46 
15 4.54 3.6
8 
3.29 3.06 2.90 2.7
9 
2.71 2.64 2.59 2.54 2.5
1 
2.48 2.4
5 
2.4
2 
2.40 
16 4.49 3.6
3 
3.24 3.01 2.85 2.7
4 
2.66 2.59 2.54 2.49 2.4
6 
2.42 2.4
0 
2.3
7 
2.35 
17 4.45 3.5
9 
3.20 2.96 2.81 2.7
0 
2.61 2.55 2.49 2.45 2.4
1 
2.38 2.3
5 
2.3
3 
2.31 
18 4.41 3.5
5 
3.16 2.93 2.77 2.6
6 
2.58 2.51 2.46 2.41 2.3
7 
2.34 2.3
1 
2.2
9 
2.27 
19 4.38 3.5
2 
3.13 2.90 2.74 2.6
3 
2.54 2.48 2.42 2.38 2.3
4 
2.31 2.2
8 
2.2
6 
2.23 
20 4.35 3.4 3.10 2.87 2.71 2.6 2.51 2.45 2.39 2.35 2.3 2.28 2.2 2.2 2.20 
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9 0 1 5 2 
21 4.32 3.4
7 
3.07 2.84 2.68 2.5
7 
2.49 2.42 2.37 2.32 2.2
8 
2.25 2.2
2 
2.2
0 
2.18 
22 4.30 3.4
4 
3.05 2.82 2.66 2.5
5 
2.46 2.40 2.34 2.30 2.2
6 
2.23 2.2
0 
2.1
7 
2.15 
23 4.28 3.4
2 
3.03 2.80 2.64 2.5
3 
2.44 2.37 2.32 2.27 2.2
4 
2.20 2.1
8 
2.1
5 
2.13 
24 4.26 3.4
0 
3.01 2.78 2.62 2.5
1 
2.42 2.36 2.30 2.25 2.2
2 
2.18 2.1
5 
2.1
3 
2.11 
25 4.24 3.3
9 
2.99 2.76 2.60 2.4
9 
2.40 2.34 2.28 2.24 2.2
0 
2.16 2.1
4 
2.1
1 
2.09 
26 4.23 3.3
7 
2.98 2.74 2.59 2.4
7 
2.39 2.32 2.27 2.22 2.1
8 
2.15 2.1
2 
2.0
9 
2.07 
27 4.21 3.3
5 
2.96 2.73 2.57 2.4
6 
2.37 2.31 2.25 2.20 2.1
7 
2.13 2.1
0 
2.0
8 
2.06 
28 4.20 3.3
4 
2.95 2.71 2.56 2.4
5 
2.36 2.29 2.24 2.19 2.1
5 
2.12 2.0
9 
2.0
6 
2.04 
29 4.18 3.3
3 
2.93 2.70 2.55 2.4
3 
2.35 2.28 2.22 2.18 2.1
4 
2.10 2.0
8 
2.0
5 
2.03 
30 4.17 3.3
2 
2.92 2.69 2.53 2.4
2 
2.33 2.27 2.21 2.16 2.1
3 
2.09 2.0
6 
2.0
4 
2.01 
31 4.16 3.3
0 
2.91 2.68 2.52 2.4
1 
2.32 2.25 2.20 2.15 2.1
1 
2.08 2.0
5 
2.0
3 
2.00 
32 4.15 3.2
9 
2.90 2.67 2.51 2.4
0 
2.31 2.24 2.19 2.14 2.1
0 
2.07 2.0
4 
2.0
1 
1.99 
33 4.14 3.2
8 
2.89 2.66 2.50 2.3
9 
2.30 2.23 2.18 2.13 2.0
9 
2.06 2.0
3 
2.0
0 
1.98 
34 4.13 3.2
8 
2.88 2.65 2.49 2.3
8 
2.29 2.23 2.17 2.12 2.0
8 
2.05 2.0
2 
1.9
9 
1.97 
35 4.12 3.2
7 
2.87 2.64 2.49 2.3
7 
2.29 2.22 2.16 2.11 2.0
7 
2.04 2.0
1 
1.9
9 
1.96 
36 4.11 3.2
6 
2.87 2.63 2.48 2.3
6 
2.28 2.21 2.15 2.11 2.0
7 
2.03 2.0
0 
1.9
8 
1.95 
37 4.11 3.2
5 
2.86 2.63 2.47 2.3
6 
2.27 2.20 2.14 2.10 2.0
6 
2.02 2.0
0 
1.9
7 
1.95 
38 4.10 3.2
4 
2.85 2.62 2.46 2.3
5 
2.26 2.19 2.14 2.09 2.0
5 
2.02 1.9
9 
1.9
6 
1.94 
39 4.09 3.2
4 
2.85 2.61 2.46 2.3
4 
2.26 2.19 2.13 2.08 2.0
4 
2.01 1.9
8 
1.9
5 
1.93 
40 4.08 3.2
3 
2.84 2.61 2.45 2.3
4 
2.25 2.18 2.12 2.08 2.0
4 
2.00 1.9
7 
1.9
5 
1.92 
41 4.08 3.2
3 
2.83 2.60 2.44 2.3
3 
2.24 2.17 2.12 2.07 2.0
3 
2.00 1.9
7 
1.9
4 
1.92 
42 4.07 3.2
2 
2.83 2.59 2.44 2.3
2 
2.24 2.17 2.11 2.06 2.0
3 
1.99 1.9
6 
1.9
4 
1.91 
43 4.07 3.2
1 
2.82 2.59 2.43 2.3
2 
2.23 2.16 2.11 2.06 2.0
2 
1.99 1.9
6 
1.9
3 
1.91 
44 4.06 3.2
1 
2.82 2.58 2.43 2.3
1 
2.23 2.16 2.10 2.05 2.0
1 
1.98 1.9
5 
1.9
2 
1.90 
45 4.06 3.2
0 
2.81 2.58 2.42 2.3
1 
2.22 2.15 2.10 2.05 2.0
1 
1.97 1.9
4 
1.9
2 
1.89 
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df 
untuk 
penye
but 
(N2) 
 
df untuk 
pembilang (N1) 
1 2 3 4 5 6 7 8 9 10 11 12 1
3 
14 15 
46 4.05 3.20 2.81 2.57 2.42 2.30 2.22 2.15 2.09 2.04 2.00 1.97 1.9
4 
1.91 1.89 
47 4.05 3.20 2.80 2.57 2.41 2.30 2.21 2.14 2.09 2.04 2.00 1.96 1.9
3 
1.91 1.88 
48 4.04 3.19 2.80 2.57 2.41 2.29 2.21 2.14 2.08 2.03 1.99 1.96 1.9
3 
1.90 1.88 
49 4.04 3.19 2.79 2.56 2.40 2.29 2.20 2.13 2.08 2.03 1.99 1.96 1.9
3 
1.90 1.88 
50 4.03 3.18 2.79 2.56 2.40 2.29 2.20 2.13 2.07 2.03 1.99 1.95 1.9
2 
1.89 1.87 
51 4.03 3.18 2.79 2.55 2.40 2.28 2.20 2.13 2.07 2.02 1.98 1.95 1.9
2 
1.89 1.87 
52 4.03 3.18 2.78 2.55 2.39 2.28 2.19 2.12 2.07 2.02 1.98 1.94 1.9
1 
1.89 1.86 
53 4.02 3.17 2.78 2.55 2.39 2.28 2.19 2.12 2.06 2.01 1.97 1.94 1.9
1 
1.88 1.86 
54 4.02 3.17 2.78 2.54 2.39 2.27 2.18 2.12 2.06 2.01 1.97 1.94 1.9
1 
1.88 1.86 
55 4.02 3.16 2.77 2.54 2.38 2.27 2.18 2.11 2.06 2.01 1.97 1.93 1.9
0 
1.88 1.85 
56 4.01 3.16 2.77 2.54 2.38 2.27 2.18 2.11 2.05 2.00 1.96 1.93 1.9
0 
1.87 1.85 
57 4.01 3.16 2.77 2.53 2.38 2.26 2.18 2.11 2.05 2.00 1.96 1.93 1.9
0 
1.87 1.85 
58 4.01 3.16 2.76 2.53 2.37 2.26 2.17 2.10 2.05 2.00 1.96 1.92 1.8
9 
1.87 1.84 
59 4.00 3.15 2.76 2.53 2.37 2.26 2.17 2.10 2.04 2.00 1.96 1.92 1.8
9 
1.86 1.84 
60 4.00 3.15 2.76 2.53 2.37 2.25 2.17 2.10 2.04 1.99 1.95 1.92 1.8
9 
1.86 1.84 
61 4.00 3.15 2.76 2.52 2.37 2.25 2.16 2.09 2.04 1.99 1.95 1.91 1.8
8 
1.86 1.83 
62 4.00 3.15 2.75 2.52 2.36 2.25 2.16 2.09 2.03 1.99 1.95 1.91 1.8
8 
1.85 1.83 
63 3.99 3.14 2.75 2.52 2.36 2.25 2.16 2.09 2.03 1.98 1.94 1.91 1.8
8 
1.85 1.83 
64 3.99 3.14 2.75 2.52 2.36 2.24 2.16 2.09 2.03 1.98 1.94 1.91 1.8
8 
1.85 1.83 
65 3.99 3.14 2.75 2.51 2.36 2.24 2.15 2.08 2.03 1.98 1.94 1.90 1.8
7 
1.85 1.82 
66 3.99 3.14 2.74 2.51 2.35 2.24 2.15 2.08 2.03 1.98 1.94 1.90 1.8
7 
1.84 1.82 
67 3.98 3.13 2.74 2.51 2.35 2.24 2.15 2.08 2.02 1.98 1.93 1.90 1.8
7 
1.84 1.82 
68 3.98 3.13 2.74 2.51 2.35 2.24 2.15 2.08 2.02 1.97 1.93 1.90 1.8 1.84 1.82 
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7 
69 3.98 3.13 2.74 2.50 2.35 2.23 2.15 2.08 2.02 1.97 1.93 1.90 1.8
6 
1.84 1.81 
70 3.98 3.13 2.74 2.50 2.35 2.23 2.14 2.07 2.02 1.97 1.93 1.89 1.8
6 
1.84 1.81 
71 3.98 3.13 2.73 2.50 2.34 2.23 2.14 2.07 2.01 1.97 1.93 1.89 1.8
6 
1.83 1.81 
72 3.97 3.12 2.73 2.50 2.34 2.23 2.14 2.07 2.01 1.96 1.92 1.89 1.8
6 
1.83 1.81 
73 3.97 3.12 2.73 2.50 2.34 2.23 2.14 2.07 2.01 1.96 1.92 1.89 1.8
6 
1.83 1.81 
74 3.97 3.12 2.73 2.50 2.34 2.22 2.14 2.07 2.01 1.96 1.92 1.89 1.8
5 
1.83 1.80 
75 3.97 3.12 2.73 2.49 2.34 2.22 2.13 2.06 2.01 1.96 1.92 1.88 1.8
5 
1.83 1.80 
76 3.97 3.12 2.72 2.49 2.33 2.22 2.13 2.06 2.01 1.96 1.92 1.88 1.8
5 
1.82 1.80 
77 3.97 3.12 2.72 2.49 2.33 2.22 2.13 2.06 2.00 1.96 1.92 1.88 1.8
5 
1.82 1.80 
78 3.96 3.11 2.72 2.49 2.33 2.22 2.13 2.06 2.00 1.95 1.91 1.88 1.8
5 
1.82 1.80 
79 3.96 3.11 2.72 2.49 2.33 2.22 2.13 2.06 2.00 1.95 1.91 1.88 1.8
5 
1.82 1.79 
80 3.96 3.11 2.72 2.49 2.33 2.21 2.13 2.06 2.00 1.95 1.91 1.88 1.8
4 
1.82 1.79 
81 3.96 3.11 2.72 2.48 2.33 2.21 2.12 2.05 2.00 1.95 1.91 1.87 1.8
4 
1.82 1.79 
82 3.96 3.11 2.72 2.48 2.33 2.21 2.12 2.05 2.00 1.95 1.91 1.87 1.8
4 
1.81 1.79 
83 3.96 3.11 2.71 2.48 2.32 2.21 2.12 2.05 1.99 1.95 1.91 1.87 1.8
4 
1.81 1.79 
84 3.95 3.11 2.71 2.48 2.32 2.21 2.12 2.05 1.99 1.95 1.90 1.87 1.8
4 
1.81 1.79 
85 3.95 3.10 2.71 2.48 2.32 2.21 2.12 2.05 1.99 1.94 1.90 1.87 1.8
4 
1.81 1.79 
86 3.95 3.10 2.71 2.48 2.32 2.21 2.12 2.05 1.99 1.94 1.90 1.87 1.8
4 
1.81 1.78 
87 3.95 3.10 2.71 2.48 2.32 2.20 2.12 2.05 1.99 1.94 1.90 1.87 1.8
3 
1.81 1.78 
88 3.95 3.10 2.71 2.48 2.32 2.20 2.12 2.05 1.99 1.94 1.90 1.86 1.8
3 
1.81 1.78 
89 3.95 3.10 2.71 2.47 2.32 2.20 2.11 2.04 1.99 1.94 1.90 1.86 1.8
3 
1.80 1.78 
90 3.95 3.10 2.71 2.47 2.32 2.20 2.11 2.04 1.99 1.94 1.90 1.86 1.8
3 
1.80 1.78 
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